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SPEECH COMMUNICATION LEARNING SYSTEM 



PROGRAM A— ORIENTATION 
(Audio Script) 

Welcome to Program A» the Orientation Program. If you have not 
already done so» adjust the loudness to a comfortable level . 

You should check to see If there are Instructions near you which 
provide Information on how to use the tape player at your station. If 
these instructions are available , be sure to read them now if you have 
not already done so. 

You should now open your Learner^s Handbook and turn to Program A* 
Orientation. You will find this section on Page A«l. Near the top of 
the page, and to your left, you will note tlie heading, Specific Objectives. 
This program provides the Learner with a statement of the purposes of 
the Speech Comnunlcatlon Learning System, provides the Learner with an 
estimate of the time needed to complete all phases of the Learning 
System, Informs the Learner about the standard procedures and materials 
used in the Learning System, and provides the Learner with instructions 
for completing the Learner Data Sheet. 

The material in the remainder of this program should prepare you 
to achieve these objectives. The purpose of the Speech Coramunicaticn 
Learning System is to help you achieve more intelligible and acceptable 
speech»commmication behavior. 

Intelligible speech Is speech which can be understood by other 
persons. For example, if you were to give directions . to someone on 
how to get somewhere, and the person was able to follow your directions, 
then it can be said that you have intelligible speech. At least your 
speech is intelligible for that one person. It is advantageous to 
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have speech whldi Is Intelligible to nrnny people, so liuit you will be 
able to conmunlcate to all Iclnds of people In nany different attuatione. 

Acceptable speech means speech vdilch a particular group or culture 
considers to be the "preferred" or "best" vay to talk. Speech -ttat is 
considered acceptable in one part of the United States may not be so 
acceptable in anollier part. Even in the saiae part of t^e country^ 
speech idjlch la acceptable in one type of employment is not so acceptable 
in another typ» of employment. She Speech Coanunlcation beaming System 
is desitpied to help you develop a style of speech irfilch is acceptable 
throu^ut the united States. In brief then, the purpose of this 
learning system is to help you develop speech vdiich is intelligible and 
acceptable in a aide variety of situations. 

Turn your attention once more to Page A-1 of your beamer's Handbook, 
to the middle of the page you alU see the heading,jle8ponse Section. 

You should now be able to complete the first statement thi. 

Response Section. Ifrlte in the missing letters in Statement Nimher One 
as I read throu^ the statement for you. 

The first statement says, "Ihe purpose of the Speech CoBmunication 
Learning System is to help i^ersons achieve more lM TBr.T.TfflrnTJL-T -n-.p p ^ 

L I'6-I-B-L-E— and ACCEPIABLB—A-C-C-E-P-T-A-B-L-E— speech coamnnlcation 
behavior o 

You should have completed the words INTELLIGIBUB— .I-N-T-B-L-L-I-G-I-B-L-E-- 
and ACCEPTABLE— A-C-C-E-P-1!-»A-B'-L-Es The purpose of the Speech 
Coniiunlcation Learning System is to help prosons achieve mere intelligible 
and acceptable speech-comnunicatlon behavior* 

The majority of Learners complete the entire Learning System in ten 
to fifteen hours. It le Important for you to remember that the Training 
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Supervisor has xiothing to do with the ^nwunt of time you spend In the 

system. If you are hlg^y motivated and work hard to accomplish the 

* 

goals in each of the pvogra^, you will oomplete the entire system much 

faster than if you put forlii Uttle effort. KemeROter, the Training 

* 

Tupervlsor Is simply here to show you where to find materials and to 
answer the occasional questions i^ch you might have. The time It 
takes you to complete the entire leamli^ program depends upon how well 
you concentrate and how hard you work. 

Mow then» look at the second statement under the Response Section ^ 
again on Page A»l. In Sentence Number TWOt your job Is to fill In the 
two blanks. Statement TWo should read, ”Xhe majority of learners 
achieve all of the objectives of Hie entire laming system In TEN to 
FIFTEEN hours.” 

The Leomlng System Includes several one*peraon programs and a three- 
person program. The one-person programs are similar to the program you 
are now using. The materials In Hie one-person programs sln^^ly consist 
of a programmed tape and your Learner* s Handbook. Each time you report 
for a preliminary program you should get your Learner’s Handbook from 
udiere they are stored. Bien you should select the programmed tape which 
you need. Your Learner’s Handbook should be filed alphabetically so 
that you will be able to find it easllyo Several copies of each 
progranmed tape will be available and will be appropriately labeled. 

When you report for a learning session, you simply get your Learner’s 
lendbook and appropriate prograimed tape and take them to an available 
t&:ie player. When you find an available tape player, always listen 
to tHe tape before opening your Learner’s Handbook. The programmed 
tape will tell you when and where to turn in the Handbook. 
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When you have completed a learning session, you should return the 
teped program to the appropriate storage placeo Also, you should file 
your Learner »s Handbook alphabetically— last name first— In the 
appropriate place. 

Later In the Speech Communication Learning System you will be 
working In the three-person programs. At that time you will only need 
your Learner *8 Handbook, 

Now take a look at the third statement under the Response Section 
on Page A-1. Statement Number ®tree says, "Ihe materials you need for 
the one-person preliminary programs are the Learner *s HANDBOOK— H-A-N-D- 
B-O-O-K— and the appropriate taped PROGRAM— P-R-0-G-R-A«^. 

Now turn In your Learner’s Handbook to Page A-2. Page A-2 Is the 
Learner’ rj data sheet. At the top of this data sheet you will see a 
place for your name, then lower and to your left, a place for today’s 
date. To your right you will see a place for your Learner^ s System 
Number. Following this part of the data sheet you will see the heading^ 
’’Learner I. D. Date.” This heading Is to your left, under the first 
double line. The 1. D« section goes down to the double line In the 
middle of the page. In ten seconds you will be asked to complete all 
of Idle ^estlons down to the double line In the middle of the page. 

For the present, do not write In the section entitled ”Learner progress 
Record.” After you have completed the first half of the data sheet, 
please turn the recorder back on to complete Program. A. 

Now then, stop the tape player and answer all of the questions on the 
data sheet down to the double line In the middle of (le page. 

By now you should have completed the first half of the data sheet. 

•flie second half of the deta sheet, entitled ’’Learner Progress Record” 
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is to be used by you Inmedlately after each learning session. For 
example^ at the end of today’s learning session you should turn to the 
Learner’s Progress Record, Page A*2, and find the words Program A, 
Orientation, and behind this section you should write in the date and 
an estimate of the time you spent on liiis program. 

Rem^i^er, each time you work in the learning system, you should 
record the date and an estimate of your working time inmedlately fol* 
lowing the appropriate program name. 

Now then, turn to the Response Section on Page A-1 of your Learner’ o 
Handbook. Statement Number Four reads, "You should keep a record of your 
progress in the learning system by entering data on the data sheet 
after each LEARNING— L-E-A-R-N-I-N-G— session." 

You have now completed all of Program A, except for the program 
Checkout. lUrn to Page A-3 in your Handbook. At the top of Page A-3 
you will see the heading, "Program Checkout." The purpose of the 
program Checkout is to determine whether you have learned the essential 
material in Program A. You will also find a program Checkout at the 
end of each of the remaining programs in the Learning System. 

Now then, note the information in the block at the top of Page A-3. 
Here you will see the underlined heading, "Acceptable Level of 
Proficiency." Following this heading, the statement reads, "The 
(Questions at the bottom of this page pertain to the program you have 
just completed. If you miss more than one answer,, you are advised 
to repeat the entire program." 

See if you can answer all of the four questions and, after you have 
answered the questions to the best of your ability, turn this tape 
player back on for the correct answers. Now turn off the tape player. 
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Your answers tc Question Number One yihould be INTELLIGIBI^ and 
ACCEPXABLEo The purpose of the Speech Conraunicatlon Learxiing System 
is to help persons achieve more INTELLIGIBaS and ACCEPIABlrB speech- 
comnunication behavior* 

Your answer to Question Tt«o should be TEN to FIFimi hours* The 
majority of learners achieve all of the objectives of tfie entire 
learning system in TEN to FIFTEEN hours. 

Your answers to Question Three should be HANDBOOK and PROGRAM, 

The materials you need fcr any one of the one-person preliminary programs 
are the LEARNER^S HANDBOOK and the appropriate TAPED PROGRAMS. 

Your fourth answer should be LEARNING, You should Keep a record 
of your jprogress in the Learning System by entering data on the Data 
Sheet after each LEARNING SESSION, 

If you have missed more than one of these questions. It is 
advisable to repeat all of this program. If you did not miss more 
than one answer, you have successfully con^leted this program^ and you 
are ready to move on to the next program. 

In either case, turn to Page A-2 and record the roontli, the day and an 
estimate of the number of minutes that you worlced on this program in this 
learning session. 

One final instruction. If your tape is on a reel, and not on a 
cartridge, please rewiiid the tape. After you have removed the taped 
program, please turn off the machine. Good luck on your next program. 
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PROGRAM B— OVERVIEW 
(Audio Script) 

Welcome to Program B, the System Overview Program, If you have 
‘ not already done so, adjust the loudness to a comfortable level. 

You should now open your Learner's Handbook and turn to Program 
B, System Overview. Yen will find this section on Page B-1. Near 
the top of the page, and to your left, you will note the heading. 
Specific Objectives. The Specific Objectives of this program are: 
to provide you with a map of the Learning System (in the form of a 
flow-chart) and to introduce you to the major elements in each of the 
Lcs^ning Frog^sznso Tho iius‘t6]*jL8X Sxi the i^emBlndev o£ thXs pto£^8jn 
should prepare you to achieve these objectives <, 

The "flow-chart" on the front of your Handbook provides a 

picture of the entire Speech Comnunication Learning Systemo 

To help you get an overall picture of the Leamixig System, take a 
look at the flow-chart on the frcixt cover of your Handbooko Now then, 
turn to the Response Section on Pjjge B»1 of the Handbooks You will 
note that the first stateoent in the Response Section says, "The various 

I programs and perfors^nce sessione in the Speech Ck)winunlcation Learning 

System are surnnerized in the flot# chart— •F^'L-O-W C-H-A-R-To** Write in 
the words FLOW CHART— F-'L^O-W C-H-A*R*To 

The different parts of the learning system are described in terms 
of the various geometric figureso In the upper left hand corner of 
the flow-chart you will see a "funnel" shaped designo Within this 
figure you can see the words"Lea5?ner Enters Systeou" To the right of 
this entry point {> you will see a series of diamond ** shaped geometric 
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forms. The diamond design Is used to designate a decision point. In 
evesy ajamond there la a question whloh can be answered yes or no. 

Above the top row of diamonds, you wHl see a row of rectangles. 

Each message within a rectangle describes an activity or an assignment 
which is to be completed. 

Now then, follow the arrow from the entry point where It says 
"Learner enters system." You will see that the first question In the 
first diamond asks "A completed?" If you had not already completed this 
program, you would answer "No" and you would follow the arrow up to the 
rectangle which says "Learner works on Program A, Orientation." Since 
you have already completed that program, you can exit the rectangle 
to the left, and foUow the arrows back to the diamond whloh asks, 

"A completed?" Since your answer is "Yes," you follow the arrow to the 
rl^t until you reach the next diamond. As you will recall. Program A 
provided you with information regarding the Learner data sheet. 

Bie next diamond asks, "B completed?" Since you are not finished 
with Program B, your _nswer Is "No" and you foUow the arrow up to the 
rectangle which says "Learner works on Program B, System Overview." Once 
you have completed Program B, the one you are presently working on, you 
will exit the rectangle and follow the arrows back to the diamond which 
asks, "B completed?" When you have completed the present program, you 
will be able to answer "Yes," and you will lnove on to the next Hinmons 
which asks, "0 completed?" 

As you can probably see by, now, the folow-chart describes the- various 
events in the Learning System. It also shows you the sequence In 
which you encounter these events. 

So far, this program, the Overview Program, has described the events 
which you have already completed. But the main purpose of th-tg program 
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is to give the other items on the flow-chart. It will also state the 
purpose of each of the programe in the Speech Coimiunlcatlon Learning System, 
Getting back to the flofw-chart then» once you have completed this 
program you will move on to the diamond which asks, ”Zero completed?” 
Program Zero is the program on Variable Identification, In this program 
you will learn to Identify the basic variables of Speech-Conimmlcatlon 
behavior. After completing Program Zero, you will move on to Program 
One, Variable Modification, 

* In Program One you will discover that speech behavior Is extremely 
changeable. Most people have the mistaken Idea that It is very difficult 
for a person to change tlie way he talks. When you take Program One, 

Variable Modification, you will discover how easily a person may change 
speech-oommunlcation behavior. 

After learning about Variable Identification in Program Zero and 
Variable Modification in Program One, you will move on to Programs Two, 
Three, and Four. These three programs provide you with Information 
about the performance roles you will play in Program Five, 

Program Two describes a Speaker role. Program Three describes a 
Listener role, and Program Four describes an Evaluator role. 

Many actual systems involve a Speaker, a Listener, and one or more 
Evaluators who are observing the interaction of a Speaker and a Listener, 

For example, there have probably been occasions when you were sitting in 
a restaurant where you were an "outsider” evaluating the interaction of 
a Speaker and a Listener at some other table. 

Later, when you work on Program Five, yor will sometimes play the 

role of a Speaker, sometimes the role of a Listener, and sometimes you 

will be an Evaluator, Program Two will give you the information you will 

need to perform well as the Speaker, Program Three will give you the 

information you will need to perform as the Listener and 
o 
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P3?ogram Four will give you the information you will need to perform 
as the Evaluator. 

Now then, turn to the Response Section on Page B-1. Statement Number 
Two says: ♦♦In the three*pers<m performance program, the three people iJto 

work together are the SPEAKER— -S*P«E»A*K-E-R«»the LISTENER-<-L»I»S-X-E-N«£<»R«** 
and EViMi^XOR-.-E-V-A-L-U-A-.T-0-.Ro” 

Basically then, the first few programs—Programs A, B, Zero, One, Two, 
Three, and Four— -are really preliminary programs. These programs 
provide you with the background which you will need to perform well in 
Program Five, the Three-Person Performance Program. And the three-person 
performance program includes a Speaker, a Listener, and an Evaluator. 

To give you some idea of how Frogram Five works, turn to Page B-2 
in your Learner’s Handbook. At the top of this page you will see a 
block which is labeled ♦♦Seating arrangement.** Within this block you will 
see a diagram of the seating arrangement for Program Five. The Speaker 
sits facing the Listener. And the Evaluator sits behind and slightly 
to the side of the Speaker. The Evaluator is seated in this way so 
that he can be seen by the Listener, but cannot be seen by the Speaker. 

The reason for this seating arrangement will become apparent in a 
few minutes. 

You will notice that the words SPEAKER, LISTENER, and EVALUATOR 
are incomplete. At this time, write in the missing letters. Speaker • 
is S-P-E-A-K-B-R; Listener is L-I-S-T-E-N-E-R; Evaluator is E-V-A-L-U-A-T-O-R, 
j Now then, notice the box in the middle of Page B-2o This box 

lists the speech assignments which the Listener will assign to the 
Speaker. At the beginning of a three-person session, the Listener will 
assign Variable Zero, Eye Contact. You will note that the wo?*»d C(RJTACT 
is incomplete. Therefore, complete this word— C-O-N-T-A-C-T. 
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When the Listener assigas Variable Zero, Eye Contact, the Speaker 
should try to speak fran class notes or similar written material until 
he has achieved good eye contact for two minuteso 

If the Speaker has spoken with good eye contact for two minutes, 
the Listener wiH assign ’.the next speech variable, which is LoudneaSo 
Variable Number One is Loudness, write in the word L**0«>U»0«N*£«>S«S, . 

^ When the Listen«^ assigns Variable One, Loudness, the Speaker 

should try to speak fraat hia notes with a voice which is loud enou^ 
to be easily understood« When the Speaker speaks for two minutes with 
an appropriate level of loudness^ the Listener will assign variable 
Nuaher IWo, Voice Quslity. Complete the ward QUALITy>»->Q*U«A-L»I«T-y<. 

If the Speaker speidcs for two minutes with a good voice ^lality, 
the Listener will assign Variable Ihree, Pitch* Complete the wordi 
PITCH-***P**I-T-»C*H* If the Speaker speaks for two minutes with 
appropriate pitch variety, the Listener will assign Variable Four, 

Rate* Complete the word RA1 !E<*»r«A«T*E« 

i 

I And again, if the Speaker spealoi for two minutes with good rate 

► 

1 

variety, the Listener will assign Variable Five, Articulation* Complete 
the word ARTICllIATION-**A*R«T-I-.C-U-*L*-A«T«»I«^ 

Assignment Nimiber Six, the last assignment, is to speak for two 
minutes with appropriate speech behavior on all six variables^ In 
other words, the Speaker is asked to speak for two minutes during which 
time he has good eye contact, appropriate loudness, good voice quality, 
pitch variety, rate variety, and articulationo 

When the Speaker can con^lete the sixth assignment that is, when 
he can speak for two minutes with appropriate speech behavior on all 
six speech variables, he will have completed this part of the learning 
system and he will move on to tiie Terminal lUiIe Frogram* 

i ^ 

I ERIC 

t . : . . - I I II-. — 











Page B«6 

B88iotXly» the three^petaon program m*ks aomethlng like this: 
First, the Listener assigns the first variable, eye eontact, the 
Speller then starts speaking fr<m class, notes or similar ^terla I, ,jf 
the Speaker starts to produce e sentence with poor eye contact, tilie 
Listener says *»HM* «a,” If the Listener says **HM» um," this aieans 
that the Speaker must wpeat and nodlfy his sentence. That la. Hie . 
Speaker jnust repeat the sentence with gocNl eye eontacto To coa^Xete 



the assignment on eye eahtact, the Speaker must speak for two aretes, 
with good eye contact getting a ui^' tvm the List^^ 

While the Speakw talking to the Listener, the Evalwt^ is 
checking to see tl^jc thf Listener is doing his job correctly. 
example. If the Evaluate sees that the Spericer poor eye contact, 



but the Listener does say un,* then the Evaluator can 

disapproval to the Llstei^. The Evaligitor will signal dlsapj^r^l 

by nodding his head forth Indicating a sUent ’*HM* iwi,** 

When the Llsten^^ that the EveXuatpr Is nodding pat,^ .the 

Listener^ unist say «1IM» to the Speaker.,. UnRoilly the Llsti^ win 

be doing a good job, will seldom necemry for the i^luai»r. 

-i. ' ' ’ ' r 

to S i g na l disapproved tp .the Listener. Hpweves*, to nske sure the; 

Listener Is doing his jjbb^ the Evaluator Ip preaent to check on • . 

(Mwangement is because the Speaker will not x^peat 

modify his speech conan^ wl| 1 i^t tnprpve, unless the Listener 

gives him 8 «HM» u«^ ;wh^ the Speaker ife.ede tp tihmj Inprovemeirt .on 

one of idle spcech«<!oiiaauiilca varl^bies. 



f 

N«w then, tom t. Response Stet&a nia ftige B-2 of yom Hanflhook. 
St»te»ent Nusdser Five ^s, "tf the Speaker produces a, sentende about 
which the blatenei* Is not confident— -C-O-M-P-I-D-E-H-t— the blstfenfe* 
says rntr urn,’" Be si^e t. write In the word COHFIDENT— C-O-H-F-I-D-E-N-T. 



o 
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Now look at Statement Number Six, This statenent says, ”When the 
Listener says ’HM’ urn,’ the Speaker should REPEM«-r-b-P-E-A-T— and 
MODIFY— M-O-D-I-F-Y— .his sentence.” Write in the words REPEAT— R-E-P-E-A-T- 
and MODIFY— M-O-D-I-F-y. 

Statement Number Seven says, ”If the Speaker produces a sentence 
about which the Evaluator is not confident, the Evaluator signals 
disapproval to the Listener by NODDING-. N-O-D-D-l-N-6— his head.” 

Write in the word NODDING— N-O-D-D-I-N-G. 

Statement Eight says, ”When the Evaluator signals disapproval, the 
LISTENER should say »HM* urn.’” Write in the word LISTENER— L-I-S-T-E-N-E-R. 

This same basic procedure is used for all of the assignments in 
Prc^am Five. If the Speaker can talk with good eye contact for two 
mlnuts he moves on to the loudness variable. If he speaks with a 
sufficiently loud voice for two minutes he moves on to voice quality, 
and so on throu^ the assignments. 

If a Speaker cannot coiiq^lete all of the speech assignments during 
one learning session, he will return for another three-person session 
to try again. Most persons need only two or three of those sessions 
before they are able to complete all of the assignments within one 
session. 

Now then, getting back to the flow-chart after you have completed 
Programs A, B, Zero, One, Two, Three, and Four, the arrow in the flow- 
chart leads you to the rectangle which says, ”Sign up for Prograut Five.” 

Once you have signed up for Program Five, the flow-chart indicates 
that your next job is to report for Program Five* You will report for 
Program Five in accordance with the schedule which you have signed. 

In most cases three learners will have signed up to take Program 
Five at the same time. You will note that the next diamond in the 
o 
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flow-chart asks* tlirc?s tearnsra 'prefeent? If all three leamere are 
present, the arrow points down to a slat-slded figure idilch says roles 
five, six, sGvetto Role five Is the Speaker, Role Six Is the Mstener, 
and Role Seven Is the EvaluatoPo Each of the three learners will jjlay 
d«e>f these roles, 1^0 supervisor will nake tihe decision as t» which 



Xewnep should play i^h role. He will iMke ajJs decision itm t:he ‘ 
^sis of priorities, exaiiple. If it la ywur first occasloii iss i^k 
•In ftx)grasi Five, he wi]^ try to have you be the Evaluator or LlstWi^, 



If you have been an Eypl^tor or biatener,the supervisor way have y<Hi 
play the role of Speakw,’ 



Again, in looking 'Ut your flowchart y*^ will note that ,lf tHrj^ 
persons are not preS^tf: the £Low-cha:^t diri^s the next . 

which asks, two LearhWs present? Z'f two learners are presimt, ym 
are directed down to l^ie six-sided figure whi«^ says, roles fiv©, six^ 



if two learners are present one will play Role Five, the Spei^eri and 
one will play Role Sla^, the Llstenero Ih a ease where only tiio. 
learners are present, will proceed witii Rpogram Five without an 
EvaluatoTo Again, the supervisor will decide which beamer will be 
the Speaker and which Learner will be the Listener, 

If two persons have not reported for Progran Five, the flow-chart 



directs you to the next ^lainoad which a^s, ojie Learner prea^tt If. 
only one person is preji^|^t,you are directed to the six-sided figure 
which reads, report to s'llpCTVlsdr, la soaie oases the supervj^or way 
excuse you fiwa this particular learning session and you ,111 be 
to return to take Fro^^ Five at the next learning session. If It Is 
cfxivenlent, the supervisor say play the lole of Listener you 
pUy the role of s Speakj^. 
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In most cases, ym will woa?k on Progrmn Five fcr a 30*minute 
sessiono In some eases, howeviei?, you will coaq^lete Program Five in 
leas than 30 minutesa When the session ends, either because the 30 
minutes has elapsed or because you have completed Program Five, the 
flow-chart directs you to the next diamond idiidi asks, '-Were you in 
role five— the Gpealcer;" If you did not play the role of Speaker.you 
a3^ directed to report for a second learning session in which you will 
again work in Program FivOo If you were the Speaker, you are asked, . 
DM y«j eoBiplete aasJgiKBjit six? If you iwt cowpXete Asslgment 
Six, you are also to report for another seaslon In iriiich you 

will again work m Prelaw Five* 

If you were the Sp^er, however, and did coaiplete Assigtiment Si*, 
you will ;oote that the fllsw*chart directs you to work on Program Six* 
Program Six provides you wi^ the final information you will need 
to successfully exit Learning System, To this point in the systm 
you have been working on speech variables which pertain to speedi 
delivery. In Program Six. you will be working cm speech diotian . 

Once you have completed Program Six, you are ready to repwHk ,f«r 
Program Seven, the Terminal Performance Program, In the Terminal 
Performance Program you , will play the role of Speaker, You will, 
deliver a short spei^h in ^»hich you will demonstrate both good 8t>eeich 
delivery and speech diet jon. 

Other Learners will be present to hear your speech and to evaluate 
your performance. These learners will decide if you have acceptable, 
speech delivery and scceptahle speech diction^ 

After completing Program Seven, you may be given a brief five 
minute post-system intervlewo This interview is not included in some 
learning systems. 
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Again, looking at your flow-chart, you will notice that after 
completing Program Seven and the post-system Intervlew—if it is 

required— your next job is to sign up for the Terminal Evaluation* Then 
you report for Terminal Evaluation. 

The Temtinal Evaluation is the final evaluation of your speedh— 
conmunicatlon behavior. 

If all delivery criteria are not achieved in your final performance, 
you again report back for more work on Program Five. If all delivery 
criteria and all diction criteria are achieved, you will jhave com- 
pleted your final evaluation and you will exit the entire Learning System. 

Now then, turn to Page B-3, for the program Checkout. Here you will 
find eight questions. Answer these questions to the best of your 
ability, and then turn the tape player back on In order to hear the 
correct answers. At this time, then, stop the tape player. 

Your answer to question One should be FLOW-CHART. The various 
activities in the Learning System are sunmarized in the flow-chart. 

Your answer to question Two should be CONFIDENT. If the Speaker pro- 
duces a sentence about which the Listener is not confident, the Listener 
says um«” Your answer to Three should be EVALUATOR. If the 
Speaker produces a sentence about which the Evaluator is not confident, 
the Evaluator signals disapproval to the Listener. Your answer to Four 
should be SPEAKER. The Listener guides the behavior of the Speaker* 

Your answer to Five diould be LISTENER. The Evaluator guides the 
behavior of the Listener. Your answer to Six should be LISTENER. The 
Listener never says anything but urn” and HM»." Your anst^er 
to Seven should be EVALUATOR. The Evaluator never says anythin^,-. He 
just nods to the Listener to indicate confidence or lack of it. And 
your final answer should be REPEAT and MODIFY. When the Listener 



o 



Page B-il 

says "HM* iOTj,” the Speaker shoiaa repeat and modify his sentence. 

If you have miseed mare than one of these questionSs it is 
adviwble to repeat aU of ft?ogram B. If you did not miss more than 
one BnsswePp you have suceeasfulXy completed Brogram B and you are 
ready to move on to Frbg^ Zero. 

Ibi either casej, tarn to Page A-2 and record the month, tdie day, 
and an estlaaite of the hunber minutes thst ysu vorked this program 
in this Learning Session. Once you have recorded th&se data, you ore 
ready to repeat Psogrcisr B, or move on ta B?ogi«aii Zero, the VtoiiibXe 
Xdentificatioa Program*. 

“One final Instruction, however. If your tspe is on a reel, 

.11^ not on a cartridge, pl(*aae rewind the tape. After you have 

^ * 

reawved the taped program, please turn off tiie mscnlne. 

Good luck on yoid» next program. 



SPEECH COMMUNICATKHSf LEARNING SYSTEM 

$ ' 

0— VARIABLE I3)ENTi:?ICATI0N 
(Audio Script) 

Varlsble Identification. You should have your Response 
Handbook open to Enogram Zero» Page O'**!. Notice that Program Z^vo is 
a prossram in variable identification* The three objectives of this 
program in variable identification are listed on the Response Form* 

The first listed objective is to enable you, the learner, to understand 
the nature of listener confidence in speech-comnunication in terms of 
its effects on the speaker* To state this first objective in another 
way. It is to see how a listener forms his opizttons about a speaker in 
terms of the ease with which he understands that speaker* The second 
objective of this pi:‘ogram is to enable you, the learner, to identify 
the limits of each of six variables within which a listener is con- 
fident. And this of course Implies that beyond these limits a listener 
£££ confident. And the third objective listed on the Response Form 
is to provide you with guidelines for producing alternative ways of 
speaking on each of the six variables. This is so that you as listener 
will know what alternatives can be ^ovlded by a speaker when you signal 
lack of confidence to him, end so that you as speaker will produce 
alternatives when a listener signal lack of confidence to you. 

Now, let*8 return to the first objective of this program. When 
you meet a person for the first time, you form opinions about him or 
her. For example, suppose you are interviewing somecsne for a , job. 

Or suppose you are a college professor end some student who is just a 
face to you in clas comes to see you In your office. Most persons 
would like to think that in such situations as these they form opinions 
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about these new acquaintances very slowly. But research does not support 
this. It seems that we form our opinions about others in a very few 
seconds. Hence, fill in Number One on your Response Form. When vte meet 
someone, we foiw an opinion about him in the first few S£CONDS» S-E-C-O-N-D-S. 
Seconds. If we merely see a stranger, and if he doesn^t behave in a tiay 
that affects us or if he doesn’t speak to us, we may not form opinions 
about hinu However, most persons we meet speak to us before they behave 
in any other way that affects us. And in these cases, we form opinions 
about these persons in less than fifteen seconds. 

Now, if you are on the receiving end, and people form opinions about 
you in a matter of seconds, this may not seem to you to be very fair. And 
you would probably feel it was even more unfair to find out that in a few 
seconds they have decided whether to hire you or not, whether you’re a 
good student or not, whether you are honest or dishonesty sincere or 
insincere, and that they have formed opinions about you on many other 
dlinensions of personality and character. Unfair? Perhaps, But when you 
meet a person, you don’t Check his life history and study his behavior 
for many days before you form opinions about him. And, in the same way 
no one does that much research on you before he is willing to mention 
characteristics about you to himself and, perhaps, to others. 

Research also Indicates that, not only are these opinions about 
persons we meet formed almost instantly, but almost everyone in the same 
culture forms practically the same opinions about the same individuals 
in a matter of seconds. In other words, there is astounding agreement 

about traits of persons, no matter which persons form those opinions— 
v^iether they are males or females, or children or adultSo Now complete 
Sentence Number Two on the Response Form. When many different persons 
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meet the same indlviaual, they tend to form the same-S«A.M-E-same 
opinions about hinio 

To review, people form opinions about others almost instantly when 
t-hey !Ti€et them, and an opinion formed by anyone about a person is almost 
Identical to the opinion of anybody else about him. Since we have a 
fact of human behavior that exists whether we like it or not, we could 
well ask the same three questions researchers in speech-communication have 
asked. One question is: Hov? much do these opinions change that everyone 

forms so quickly. In other words, how permanent are these quickly 
formed opinions, or don^t they change when we get to know the people 
better? A second question is how accurate— -not how much agreement but 
how accurate— are these judgments that are so quickly formed, Ir other 
words, do people really behave the way we think they do? And a third 
question is, what ere these quickly formed opinions based on. 

let us consider the first question about how permanent these opinions 
are. The answer from research is that they tend to be very permanent 
indeed. People tend to look only for those behaviors in others that 
agree with the opinions they have already formed about them. 

Hence, you should now complete Sentence Ntiniber Three on your Response 
Form. The opinions about ’others that we form in the first few seconds 
J22£ tend to change because we tend to look for only those behaviors 
that CONFIRM our quickly formed opinions. 

The next question Is how accurate are these judgments about a person^ 
that we form so quickly. Research on dozens of traits reveals in every 
case that these quickly formed opiiiions about how others behave are 
accurate only by chance. In other words, if you were being interviewed 
for a job by twenty interviewers at the same time, they would agree 
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almost unanimously about how intelligent you are 5 how interested you 
are, how copperstive, how industrious, how trustworthy, and on anything 
else they were asked about you. But if a team of psychologists could 
study Witten reports of your behavior in various situations over the 
past few years and then make judgments about you without meeting you, 
there would be only chance agreement between the interviewers’ opinions 
about you and the reports of the psychologists about you. 

Now Con^iete Statement Four on your Response Form. Our quickly 
formed opinions about persons we meet are accurate only by CHANCE^ 

You may well wonder, if judgments about the behavioral traits of 
others are accurate only by chance, why don’t we train people to learn 
to make judgments about others that are more accurate. Unfortunately, 
there doesn’t seem to be a way between instant judgments that are accurate 
only by chance and judgments that are made by professionals after 
studying detailed behavioral reports. And remehber, the psychologists 
shouldn’t see or hear the persons they judge. Otherwise, they will be 
influenced to see them the same way everyone else sees them, and they 
would tend to form opinions about them that are the same as everyone 
else’s opinions, opinions that are not based on behavior but on a few 
seconds of seeing and listening to them. 

In other words, our quickly formed judgments are exceedingly 
inaccurate as guesses about how people actually behave. But they are 
exceedingly accurate as guesses about how everybody else actually 
thinks they behave. 

Vfell, why don’t we teach people not to make judgments about others 
so quickly? The answers seems to be that we form opinions almost in- 
stantly about anything new that affects us, and 'we then behave as if 
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those opinions were true. We do tend to change our opinions when our 
behavior based on those opinions doesn't seem to be successfuX. Unfortu- 
nately, if everyone behaves towards someone as if he isn'r honest or 
sincere or interesting, there isn't very much chance of their behavior 
towards him seeming to them to be unsuccessful. He may suffer from 
their treatment of him, but there isn't much chance that their mistreatment 
of him will make them see that this brings suffering to them . 

Where does all of this lead? Well, there is one way to give everyone 
we meet accurate information on which he can form opinions about us. Wb 
can have the behavior of every citizen tabulated, inventoried, and 
evaluated by conqputer. Then, when we meet someone, we can hand him 
our official computerized character report. It will tell him how honest 
we are, how well informed we are about everything, and anything else he 

wants to know. But this is an invasion of privacy that few of us would 
want. 

The only alternative that seems to remain is for us to discover how 
this lack of confidence in us can happen. Then we can learn to avoid 
those things that cause that lack of confidence to be formed. 

Let's review for a moment. We meet people fc>r the first time, and 
some of these times are very In^jortant. m may be meeting someone when 
we apply for a job, or when we enroll in a class, or when we see a 
customer, or when it’s someone who may well become our partner in a 
business or throughout life. And In every case each of these persons 
forms almost the very same opinions about us, and these opinions are 
formed in a very few seconds. And they tend not to change in time. And 
in terms of how we actually behave, their quickly formed, nearly unanimous, 
and nearly unchangeable opinions are accurate only by chance. 
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In a moment, then, everyone we meet determines that he has confidence 
in U8, or he does not. 

Our final question, then, is to discover upon what this confidence 
or lack of it is based. And, once we discover that, we can modify 
those behaviors that cause such a sudden lack of confidence to be formed. 

Again research would indicate that this lack of confidence is 
formed almost entirely on the basis of our speech. Of course, what 
someone is wearing mig^t offend, or a great physical deformity could 
produce such an impression, but the dress must be in very poor taste 
and the deformity must be much greater than a mere physical handicap 
for such an impression to be formed. And, even then, speech that 
produces confidence in the listener will offset to some extent or even 
entirely the visual effect that is produced. 

Now complete Number Five on your Response Form. Opinions about 
persons are formed almost entirely on the basis of their S*=P-E-B-C-H, 
their speech. 

For a moment Let^s divide speech-communication into content , or what 
is said, and delivery or how it is said. Obviously, if a lack of 
confidence can be established in a few seconds, there isn^t very much 
content that can be communicated in such a short time. Even in research 
on long speeches, ratings of a fifteen second taped sample of a speaker’s 
delivery will predict that speaker’s ability to convince an audience better 
than ratings based on the entire written text of his remarks. 

If the first few seconds of our meetings with others establishes 
very firmly how much confidence they have in us, one could well ask 
”Do you mean to say that our speech after the first few seconds won’t 



change a listener’s confidence in us?” The best answer based on research 
seems to be, ”Yes, it will, but it will tend to affect confidence in what 
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w sa^ rather than confidence in us.” To review, then, when two persons 
meet for the first time, in the first few seconds each tends to establish 
a degree of confidence in the other anywhere between no confidence at 
all to extremely great confidence. This is confidence in terms of what 
kind of person the other person is. Afterwards, as they continue to 
communicate, their confidence in terms of what kind of person the other 
tends not to change, but their confidence in what he says from moment 
to moment will vary greatly. 

Now respond to Items Six throu^ Nine on the Response Form. Nunber 
Six. During the first few seconds in which two persons meet for the 
first time, each establishes a degree of CONFIDENCE in the other. 

Number Seven. As they continue to communicate, this confidence that 
each has in the other tends to stay the SAME. Number Eight. What 
varies from moment to moment after that is the confidence that each of 
them has in what the other one SAYS, and not the confidence in what 
kind of person the other person IS. Number Nine. In both eases, 
this CONFIDENCE is based almost entirely on the other person’s SPEECH. 
S-P-E-E-C-H. 

We are now ready to go on to the second objective of this program. 
That is, we will now look at those characteristics of delivery that 
produce listener confidence or a lack of it, both in the speaker and in 
what he says. 

Listener confidence is affected by seven speech-conmunicatlon 
variables. They are eye contact, loudness, voice quality, pitch, rate, 
articulation, and diction. 

The first six of these variables are treated in these Preliminary 
Programs and in Speaker Performance, Listener Performance and Evaluator 
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Performance Programs. The last variable, diction, ia treated in Terminal 
Role and Terminal Performance Programs* 

Now complete Item Ten on the Reeponuse Form. The seven nmjor 
variables that control listener confidence are EVE CONTACT, LOUDNESS, 
VOICE QUAblTT, PITCH, RATE, ARTICULATIGN, and DICTION. 

Now let *8 look at each of these first eix variables in turn. In 
other Preliminary ^ograme you will work on after this one, each of 
these variables will be discussed in more detail. At this time your 
objective is to examine each varl^le briefly to see what varies and, 
in its varying, what are the limits within which confidence t^s to 
be produced and maintained and beyond which lack of confidence tends 
to occur. 

As each variable is discussed in terms of lack*of*confidenQe, 
the third prog??am objective will be achieved. That is, this discussion 
will provide guidelines for alternative ways of speaking on each of the 
variables. 

Throughout all programs these variables are referred to both by 
name and by number. They are numbered from zero through five. 

Variable Six, Diction, is not worked on until the Speaker, Listener 
and Evaluator Performance Programs are completed. Diction will there- 
fore be identified as a variable in the Te»n^ial Role Program. 

The first variable we will consider, then, is Variable Zero, 

Eye Contact. Turn to Page 0-3 on your Response Form. There you see 
**Variable Zero, Eye Contact” written above the definition of Variable 
Zero, Eye Contact. Notice that eye contact is defined as the degree 
to which the speaker will "laaintain readiness to revise on basis of his 
listener’s lack«of -confidence signals.” In other words, eye contact 
means the degree to which the speaker modifies hio i^.veech-coraraimicaticn 
on the basis of his listener’s signals of lack-of -confidence. It 
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does not, mean that the speaker merely looks at hla listener* Eye contact 
can even be assessed while listening to a tape recording of a si^ech- 
coQimuiicaticn. The act of speaking is an cmgoing process of selection* 
Because the act of speaking is an ongoing process of selection, a 
speaker frequently revises what he says* Xt is therefore rather easy 
to listen to a tape recording of a speaker and to guess correctly on 
ahnost any revision whether the speaker is trying to discover what 
he wants to say or whether that revision is his reaction to a signal 
that his listener was not confident of what he has Just said* 

Listen to an exan^le of each type. First, the eye contact with 
the speaker's monitoring his own thougjhts rather than the reception 
signals of his listener: ”Well, I.**I thlnk***that is, most of the time, 

X ^ss,*.l***I happen to find that after a day or so, X.**X can't work 
as hard at***well, you knew what X mean* 1 get kind of tired or, uh, 
well, I just don’t like to keep doing, uh, work or that sort of thing*” 

Now a san^le of a speaker's revising based on signals of lack-of- 
confidence that he reads in his listener's face: ”Well, I usually 

conMi home about five-thirty and then. ••Yeah, I know that's pretty 
late, but I don't start till nine.** And then X eat a big meal*. .Well, 

I 'm pretty hungry because I only have maybe a bowl of aoup for lunch* * * 

And then**.afcer a big meal.**I get sleepy and watch TV««*Ho particular 
program* They all put me to sleep anyway*” 

It la rather obvious in the second case that the speaker got a 
raised eyebrow or same other signal of lack of confidence when lie 
said, "five-thirty” and again when he said, "big meal,” and again when 
he mentioned, "TV*” Good eye contact, then, requires that the speaker 
look at his listener, but not Just to be looking at him. He is watching for 



o 



Page 0-10 



the speaker to signal lack-of-confidence. Now look at the graph under 
Variable Zero* Eye Contacto Notice that on the left we have a range 
of listener's lack-of •confidence signals that produce revisions. On 
the bottom reading from left to right we have a range of listener 
confidence from extreme non-*confidence at the left to extreme con- 
fidence at the right in between is a range called the critical zone. 

A critical zone is used rather than a critical point because some 
listeners are more tolerant than others. They have been trained to 
believe that poor listening is somehow their fault rather than the 
fault of the person speaking to liiem. A listener can’t actually do 
much to improve his listening. He can ask the speaker to repea tg but 
he can only ask him to repeat once or twice. To ask more often than 
that would make the speaker angry. Or a listener > ' kk . closer to 
the speaker. But only in very unusual cases Is a listener’s laok-of- 
confidence actually ln?>roved by his sitting sorae^^ere else. Hence, 
on every variable there is a critical zone. Tbwards the left of 
this zone are listeners who more readily blame themselves for failures 
of others. Towards the right are listeners who more readily blame 
speakers rather than themselves for any lack-of-confidence they ‘feel. 
Incidentally, on each variable those listeners on the right end of 
the critical zone generally maintain more confidence by control of 
that variable when they themsel es are speakers. 

Now look at the curve that describes the general relationship 
between eye contact and listener confidence. Notice that listener 
confidence generally increases as the speaker revises to restore his 
listener’s lack of confidence. 
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Kkrw coniEilete the four items under eye contact on the Response 
Fomu Item Eleven A: Ihe listener gives a SIGNAh to mean that he 
Xaclcs confidence* Eleven B: The speaker with eye contact can DETECT 
this* The speaker with eye contact will then REVISE* This will give 
the listener CONFIDENCE* 

Variable One is loudness* Notice on Page 0-4 of the Response Form 
that Variable One, Loudness , is the degree to which the speaker will 
^'maintain variety in loudness within his listener's hearing range*” 
this does not mean merely that every syllable, even the least important 
syllable of the least important word, will be heard* Not only must all 
the syllables be heard for a listener’s confidence to be maintained, 
but the syllables ahould be varied in loudness above that level* 

Listen to an example of insufficient variety in loudness first* 

Lee, I’m Interested in applying for that job you advertised in the 
newspaper* I’ve had about ten years’ experience in that kind of work 
and I think I can really do a good job for you*” You are confident 
that you heard every word, but are you confident in him? 

Now, listen to those same words with variety in loudness, but not 
all of that variety will be witihin your hearing range* Do not change 
your volume control* ”Mr« Lee, I’m interested in applying for that 
job you advertised in the newspaper* I’ve had about ten years' 
experience in that kind of work and I think I can really do a good 
job for you*” 

Now complete Number Twelve on your Response Form* Loudness is 
maintained when the speaker’s syllables vary in loudness, and the 
listener can easily hear the speaker’s least loud syllable* This 
concludes Part I of Program Zero. If this tape is ^ot on a cartridge, 
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please rewind this tape and then go on to Ero^am Zero, Part 11, 

Thank you* 

The next variable. Variable Number Two, is Voice Quality* Notice 
on page 5 your Response Form how voice quality is defined. It is the 
degree to which the speaker will "maintain a voice quality that varies 
from the middle on five dimensions to signal special meaning for 
certain words.” Now look at the chart directly under the words, 
"Variable TWo, Voice Quality.” Notice the five dimensions listed in 
the center region marked "Confidence Zone.” As you can see by the 
labels listed on either side of these dimension numbers, the first 
dimension Is called the breathy««*tense dimension, the second is called 
the flat-thin dimension, the third is called the throaty-fronted 
dimension, the fourth is called the denasal-nasal dimension, and the 
fifth is called the clavicular-orotund dimension. 

Any human with normal hearing and a normal speech mechanism can 
produce all then of these extremes listed in the lack-of-confidence 
zone. He can also produce any voice anywhere between these extremes. 

Wie first dimension, as shown on the chart on l^ge 0-5, Is the 
breathy-tense dimension. This dimension refers to the amount of 
force a speker puts on his vocal folds or as they are sometimes 
called, vocal cords or vocal bands. This force he puts on his folds 
to keep them closed against the air pressure he applies below the folds. 
If he uses very little force to keep his vocal folds closed against 
the air pressure from below, a breathy voice is produced. A breathy 
voice sounds like this: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10. This is not 
whispering. In whispering the folds never come together at all. 

Notice that every odd number is whispered in the following sequence. 
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and evex»y even number Is breathy: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10. You 
can produce a voice like this by slumping in your chair and relaxing 
your neck. Try counting from one to ten with a breathy voice. One, 
two, three, four, . . six, seven, > , ten. 

At the opposite extreme on this dimension is a tense voice quality. 
This means that the force the speaker uses to keep his vocal folds 
closed against the air pressure from below is extremely great. Listen 
as tension increases from one to ten: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10. 

The dimension from an extremely breathy voice quality, such as this 
one, to an extremely tense voice quality, such as this one, is the 
first dimension of the five dimensions of voice quality. The breathy- 
tense dimension refers to the degree of vocal fold tension a speaker 
uses. 

Notice on the chart in your Response Form that a listener lacks 
confidence in a speaker when he uses a voice quality that is either 
brealiiy or tense. Yet, remember that no one Is breathy or tense because 
he was bom to speak tiiat way. He learned to speak that way. And he 
did not learn to speak that way because he behaves in certain ways. 

He learned to speak that way merely because he did not detect any lack 
of confidence among his listeners when he happened to speak that way 
in early childhood. 

If a speaker uses a breathy or a tense voice quality on most of his 
words, he will be pei>ceived as being ^ certain kind of person. Remember, 
even though these perceptions are accurate only by chance, they are the 
perceptions nearly all of us have. For example, a breathy speaker, 
according to research, is perceived as one who is weak, weak physically, 
weak mentally and weak morally. One explanation of that perception. 
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and Indeed of all perceptions about personality based on speech* is that 

we think that Is haw we would sound if we, idio don»t use that voice 
quality* were very weak. 

A person with s tense voice quality* at the other extreme fx«m a 
breathy voice quality* sounds like this: He tries very hard to hold his 
vocal folds closed against the air pressure from belowo Such a speaker 
Is judged to be very nervous* and unstable. One lacks confidence in a 
breathy speaker because he seems too wealc to be trusted; one lacks 

confidence in a speaker with a tense voice quality because he sounds too 
emotionally unstable to be trusted* 

Notice n Hie voice quality chart In your Response Form that certain 
words are listed alongside the words "breathy” and "tense." These 
words do not describe how speakers with these voice qualities are 
perceived. They describe what Is perceived when speakers use these voice 
qualltieo very seldom and only on certain words. For exam>le, we could 
say* "The kitten* s fur Is very soft" or we could say* "Bie kitten* s fur 
Is very soft." In the second case a breaHiy voice is used, but only 
on the word "soft." However* If a person talks like this all the time 
and he talks about atomic energy and movies and kittens with this 
breathy voice quality* then he can*t really convey softness by saying* 
"The kitten*8 to is very soft." 

A tense voice quality used to emphasize a special word makes that 
word suggest anger* as in "Don*t2" or In^ortance as in "The principal 
ingredient Is confidence." But again* a speaker can*t be tense on all 
words and convey these connotations. Now listen to a female with 
these voice quaUtles. 1* 2* 3* 4* 5* 6* 7, 8* 9* 10. 1* 2* 3, 4* 5* 

6, 7* 8* 9, 10. 
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Xhe second dimension of voice quality is the level at which the vocal 
folds are positioned in the neck. If the vocal folds are held too high, 
it sounds like this. This is a thin voice quality, 1, 2, 3, 4, 5, 6, 7, 
8, 9, 10, A thin voice .quality is not hi^ pitchedii It can be thin at 
any pitch. For example: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, You can sound 
like this by raising your vocal folds in your neck and counting like this 
2, 3, 5, 6, 8, , 10, 

At the other extreme on this dimension is a flat voice quality, A 
flat voice quality is produced when the voral folds are pulled down too 
low in the neck, A flat voice quality sounds like this: 1, 2, 3, 4, 5, 

7, 8, 9, 10, Again a flat voice can be produced at any pitch. For 
example: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, A speaker can use a flat voice 

quality on certain words to suggest dullness or boredom. For exan^le, 
”You want to go to the show? AU right,” And a thin voice quality on 
certain words when the speaker’s usual voice produces listener confi- 
dence will suggest doubt or insincerity. For example, ”We could do it” 
or "That’s just fine,” 

A female with these voice qualities sounds like this: 1, 2, 3, i?, 5, 
6, 7, 8, 9, 10, 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 

Every one of the five dimensions of voice quality is independent, so 

that any voice on tme dimension can occur with any voice on any otilier 
dimension. 

Hence, thus far we have a breathy voice. A, B, C, 0, E, and a tense 
voice. A, B, C, D, E, and a breathy, flat voice. A, B, C, D, E, and a 
tense, flat voice. A, B, C, D, E, and a breathy, thin voice, A, B, C, D,E, 
and a tense, thin voice, A, B, C, D, E, 
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Now ttmi to Page 6 on Idle Response Foa?m» Notice the matching* 

Now match the first part and last part of the first four 8tatements» by 
filling in the letter that identifies the co 3 ?rect coo^letion of each 
statement. For example, a breathy voice quality is produced wlth.*...«C, 
very little effort to keep the vocal folds closed. Henee,you place the 
letter C in the box at the end of the first statement. A tense voice 

quality is produced with.. .* If, very much effort to keep the vocal folds 

* •* * • 

closed* You should now have the letter H at the end of the statement 
about a tense voice quality* The third sentence is: A flat voice 

quality is produced with (remember, a flat voice quality sounds like 

this) A flat voice quality is produced with ...*K, vocal folds too 

low in the neck* And the fourth statement, a thin voice quality is 
produced with *«***0, vocal folds high in the neck* Hence, you now have 
these letters in the first four boxes: C, H, K, G. The breathy-tense 
dimension refers to the amount of effort to close the vocal folds against 
air pressure from below* The flat-thin dimension refers to the low 
or high positioning of the vocal folds in the neck* 

The third dimension of voire quality is the degree to which the 
base of the tongue is generally positioned in the mouth toward the 
ftont or toward the rear* When a speaker pulls his tongue towards the 
rear. It is a throaty voice quality. This is how a speaker sounds who 



has a throaty voice quality, 1, 2, 3, 4, 5, 6, 7, 8, 9, 10. Pull yiSur 
tongue bade, open your mouth wide, and count with a diroaly voice 

quality: 1, 2, 3, — S, , . 7, 8, 10* A speaker with a throaty 

voice quality such as that produces lack of confidence* However, when 
a voice quality that maintains the lis ener^s confidence is throaty on 
a word. It gives the listener a special connotation that the speaker is 
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tentative; he hasn’t made up his mind* Or* he is ridiculing it* For 

example, ”I’m not sure I want to hurry’ * or even ”0h?” 

At the other end of the tliroaty*- fronted dimension is a fronted 
voice quality. A fronted voice quality is produced by shifting the 
base of the tongue far forward in the mouth. It sounds like this: 

This is a fronted voice quality* Principles of political economy. 

1, 2, 3, 4, 5j 6, 7, 8, 9, 10. Nov; listen to counting with a tliroaty 
voice quality on the odd numbers and a fronted voice quality on the 

even numbers: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, Now say, ’’principles of 

political economy o" Now count along with a fronted voice quality. 

1, 2, , 4, 6, , 8, 9, , l^en a voice quality that 

maintains listener confidence varies on a word towards the fronted 
extreme on the tliroaty- fronted dimension, the listener will receive 
a connotation of precision or irritation. For example, ”I want this 
done precisely that way.” 

This is a female with a throaty and a fronted voice quality. 
First, the throaty voice quality as she counts, and then the fronted 
voice quality. 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 1, 2, 3, 4, 5, 6, 7, 

8, 9, 10. 

Now fill in the tiiyo boxes on your Response Form pertaining to the 
tliroaty and fronted voice qualities. A throaty voice quality is 
produced with «..A, the tongue base far to the rear, A fronted \'oice 
quality is produced with ...F, the tongue base far forword. 

Now listen to some voice quality conbinations. 

This is a breathy-tliroaty voice quality. 

This is a tense- fronted voice quality. 

This is a fiat-throaty voice quality. 
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%J.Q is B thin«»th3H>aty voice quality* This is a flat^fironted voice 
quality* This is a thin«£ronted voice quality* This is a breathy- 
thin*throaty voice q^ality• This is a ten8e*flat«throaty voice 
quality* This is a ten8e»thin»fronted voice quality* 

The fourth voice quality dijnension is the denasal^nasal dimension* 
!IM8 refers to the degree of nasal cavity z^einforcement* 

The nasal cavity is an open area above fixe roof of the mou^:. that 
extends from the rear of liie mouth to the nostrils out at the end of 
the no8£o Anytime sound reaches the mouth from below^ it must enter 
the nasal cavity to some extent* If very little enters* it sounds like 
this: This is a denasal voice quality* Sometimes we speak this way 
when we have a cold* 1* 2* 3» 4* 5, 6* 7* 8* 9* 10. If a very great 
amount of sound enters the nasal cavity* it sounds like liiis: This 

is a nasal voice quality. 1* 2* 3* 4* 5* 6* 7* 8* 9* 10* now count 
along wilii a nasal voice quality* 1, 2* * 4 * 6* . 8* * 10. 

When a speaker with a voice quality that maintains listener 
confidence shifts to a denasal '.'nice quality to en^hasize a word* he 
connotes unimportance. For example* *H)on*t.** When he uses nasality 
to emphasize a word* it ccmnotes complaint. For example* ”0h* why"?” 
or Just Idle one word* "No." This is a female who varies her voice 
quality on the denasal-nasal dimension. First she will count with a 
denasal voice quality* and then with a nasal voice quality. 1* 2* 3* 

% 5* 6* 7* 8* 9* 10. 1, 2, 3* 4* 5, 6, 7, 8* 9* 10. 

Now complete the next two statements on your Response Form. A 
denasal voice quality is produced with ...J* very little sound energy 
in tile cavity above the mouth. A nasal voice quality is produced 
with .*.E* lots of sound energy in tiie cavity above the mouth. 
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Now for a few voice quality combinations. This is a breathynasal 
voice quality. This is a tense^-denasal voice quality. This is a flat- 
nasal voice quality. This is a thin-fronted-nasal voice quality. 

This is a breathy-throaty-denasal voice quality. This is a tense- 
flat-throaty-nasal voice quality. The fifth and last dimension of 

The fifth and last dimension of voice quality is the clavicular- 
orotund dimension. This dimension refers to the degree to which the 
speaker uses his chest cavity as a kind of sounding board. A human goes 
beyond orotundity when he sings. Hence 9 the orotund end of this 
dimension sounds a little like a speaker almost singing his words. He 
must speak slowly to do this, but not all slow speech is orotund. This 
is slow speech. This Is an orotund voice quality. 1, 2, 3, 4, 5, 6 , 

7, 8 , 9, 10. 

At the opposite extreme is a speaker who sounds like he is talking 
from his shoulders upward, as if he is standing in water up to his neck. 

It sounds like this: This is a clavicular voice quality. 1, 2, 3, 4, 

5, 6 , 7, 8 , 9, 10. Count along very fast: 1, 2, 3, 4, 5, 6 , 7, 8 , 9, 10. 

All fast speech is clavicular because there Is not enough time to 
build up sound energy in the chest. All fast speech is clavicular^ 
but not all clavicular speech is fast. This is fast clavicular speech, 

I 9 2, 3, 4, 5, 6 , 7, 8 , 9, 10. This is slow clavicular speech, 1, 2, 3, 

4, 5, 6. 7, 8, 9, 10. 

A speaker whose voice quality maintains confidence may use a 
clavicular voice quality on a word to suggest weakness or haste. For 
example, "He rushed right by me." "1 hate sickness." And a speaker 

I 

whose voice quality maintains listener confidence car. use orotundity 
on a word to suggest very great importance. For example, "The sign 
read, ’Danger’." "There was only one word to describe his feeling. 
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lonelinessp^ Li&^ten to a female vary her voice quality along the 
clavicular«K)rotund dimension. First the clavieular aud tiien the 
orotund voice quality. 1, 2, 3, % 6» 7, 8* 9, 10, 1, 2* 3, 4» 

5» 6, 7, 8, 9, 10, 

Now complete the last two boxes on your Response Form, A 
clavicular voice quality is produced wlth,,,B, very little sound 
energy in the chest. An orotund voice quality Is produced with ,,,D» 
lots of sound energy in the chest, 

This is the end of Part XX, If this tape is on a reel and not a 
cartridge, please rewind the tape. Then go on to ^jogram 0, Part XXX. 
Thaxik you. 

This is fipogram Zero, Part III, 

All ten boxes should now be filled in, Reading from the top down, 
the letter in each box should be; C, H, K, 6, A, F, J, E, B, B, 

Now for a few voice quality combinations. This is a breathy- 
thin-clavicular voice quality. This is a flat-clavicular voice quality. 
This is a tense-orotund voice quality. This is a thin-crotund voice 
quality. This is a brathy-throaty-orotund voice quality. This is a 
Iweathy-thin-fponted-denasal-clavlculBr voice quality, Th£s is a 
tense-flat-throaty-nasal-orotund voice quality. 

You have now learned to Identify Hie variable of voice quality. 

Now ocmq»lete Number 14 on the Response Form, A speaker with listener 
CONFIDENCE will maintain a voice quality that varies the MIDDLE 
of five dimensions to signal special meanings for certain words. 

Now let^s look at the third speech-ccxmounication variable that 
affects listener confidence, pitch. 

Turn to Page 7 m your Response Form, Look at the definition 
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under Variable Three, Pitch* It Is that, to maintain listener 
confidence, the speaker must ^'maintain variety in pitch for minimum 
listener confusion in identifying each sentence's key word and type. 

llotice the diagram of the sentence, ”He did” that appears at the 
right of the graph. In such a simple sentence as that two word 
sentence there are two possible key words, ”He” and ”did." There are 
also three sentence types. Hence, there are six alternatives that a 
listener must discriminate among. Listen to each of the six possible 
sentences. First, the key word ”dld” as an unemphatlc statement. An 
unemphatic statement is the kind that we put a period at the end of 
when we write it. As an unemphatic statement with the emphasis on 
the second word, then. It would be, ”He did.” An emphatic statement 
is the kind we end with an exclamation point when we write it. With 
the second word as the key word, this would be, ”He did!" As a 
question with ”did” as the key word, this would be, ”He did? ” 

The other three sentences would be an unemphatic statement, an 
emphatic statement and a question with the first word, ”He,” as the 
key word. These sentences would be, ”lj[e did.” ”He did!” ”He did?” 
Henct. anytime a speaker the two words ”He” and ”dld” as a 
sentence, the listener will lack confidence if he cannot instantly detect 
which of the two words is the key word and whether the sentence is a 
mere statement, an emphatic statement or a question. 

P' arch indicates that this confusion among English sentence 
alternatives is reduced most when the speaker’s pitch changes are used 
to signal the speaker’s choices of key word and type. These pitch 
changes can also occur together with loudness changes or duration 
changes or both loudness and duration changes, but these choices cannot 
be signaled nearly as well by loudness and duration when Ihey are made 
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without changes in pitch* Fbi? example^ It is much more clearly a 
question when we say ”He did?” than wh^ say, did?” 

Look at the pitch graph on your Response Form* It shows the 
relation between pitch and listener confidence* The percent of a 
speaker *8 sentences in which his listener selects both the key word and 
sentence type before he must make another selection is closely related 
to listener confidence* So long as the listener can decide whet any 
sentence's key word and type are before he must make another decision^ 
he maintains confidence. When he is confused and takes longer to 
decide, and he is confronted with another <^oice he must n^e before; 
he has made his decision about the previous one, he will tend to lack 
confidence in that speaker* If he has ali^eady asked that speaker to 
make clearer what he meant on one or two sentences just before this 
happened, the speaker will tend to fall rapidly into that listener’s 
lack-of-confidence zone* 

Research indicates that key * word and sentence type are more 
clear] y indicated to listeners as the pitch range increases. For example 
if we compare ”He to "He the word "did” is more easily 

detected as the key word in the second case* Listen again* "He did, " 

"He did*” 

But mere pitch variety in a speaker cannot enable him to maintain 
his listener’s confidence* His pitch must to indicate each 
sentence’s key word and type* 

notice the five sentences on your Response Form fipom 15A to 15E* 

In each sentence there are three words that are underlined and followed 
by boxes* At the end of each sentence are e period, exclamation point 
and question mark* First, listen to the five sentences with pitch 
variety which tends to produce lack-of-confidence* 
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ISA. You saw that roovieo 

Many went home before noon. 

ISC. I saw him today? 

15D. She loves him? 

ISEo You did that ! 

Now listen to each one again and put an X in one square after the one 
of the three possible key words. Aslo put an X to select one of the 
three forms of punctuation. 

ISA. You saw that movie, 

15B. Many went home before noon. 

ISC. 1 saw him today? 

15D. She loves him? 

ISEo You did that! 

You have now made ten selections. They are all correct because 
they are your selections. No listener fcr whom these sentences were 
intended can select incorrectly: he can only select with some degree of 
confidence or lack-of •confidence. It makes no sense to talk about what 
was really sent. If it did, we could ask, "When do children really 
begin to conmunicate, even though no one understands them?" Indeed, 
your ability to make selections determines your confidence, not what 
some speaker says he meant to say. Let's look at that again. The 
ability of a listener to make selections determines his confidence, 
not whjat the speaker says he meant to say. 

Now complete Nunaber 16 on your Response Form. A speaker with 
listener confidence will maintain variety on any sentence to enable 
his listener to select that sentence’s KEY— K-B*Y— key word and 
sentence TYPE— T-Y-P-E— before he must select again. 
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Variable Nu^er Three t Pitch, refers therefore to signals to the 
listener which enable him to select one of several meanings for the 
same sentence before that listener must make another selection.. 

The next variable. Variable Number Four, is rate. Rate refers to 
the speaker *s control of output of sentences which enables his listener 
to select on any sentence from among all alternative sentences con- 
sidered by that listener before he must select again. The definition 
of rate on the Re^onsr Form is that to maintain listener confidence 
the speaker will "maintain variety in rate of sentence production to 
enable his listener to select among those senteriCL^s he considers before 
he must select again." Look at sentences 17A through 17H on your 
Response Form. Listen to a reading of each of the eight sentences 
with a rate which tends to produce lack of confidence. Do not fill in 
the boxes. But think which of the two sentences in each case you 
would select. 

17A. Mr. Smith, our milkman is ill. 

Mr. Smith, our milkman. Is ill. 

17B. Miss Lee, his secretary, will see you now. 

Miss Lee, his secretary, will see you now. 

17C. "Which" is the word you want? 

Which is the word you want? 

17B. He said, "I can go." 

He said X can go. 

17E. He bought some salt, pork and eggs. 

He bought some salt pork and eggs* 

17F. He said to my brother, Sam, a fool." 

He said to my brother, "Sara, I»m a fool." 

17Go You should; try again. 

should try again. 

17H. Mary, the lady on your right, is leaving. 

Mary, the lady on your right is leaving. 
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Now listen to these same sentences again. This time put an "X” in 

one of the two boxes to select one of the two sentences in each case. 

17A* Mr. Smith, our* mlikman is ill. 

Ur. Smith, our tni3Ll<man, is ill. 

17B. Miss Lee, his secretary, will .see you now. 

Miss Lee, his secretary will see you now.^ 

17C. ’’Which” is the word you want? 

Which is the word you want? 

17D. He said, ”I can go.” 

He said I can go. 

17E. He bought some salt, pork and eggs. 

He bou^t some salt pork and eggs. 

17F. He said to my brother, Sam, ”I’m a fool.” 

He said to ray brother, ”Sam, I’m a fool.” 

17G. You should; try again. 

You should try again. 

17H. Mary, the lady on your right, is leaving. 

Mary, the lady on your is leaving. 

XSie point here is that every selection you have made is correct. 

The only question is the extent to which you had difficulty in deciding 

between the two alternatives. And this is not your fault, but some 

lack-of-ccnfidence produced by the speaker. 

Now complete Number 18 on your Response Form. A speaker with 

• > 

listener CONFIDENCE will maintain variety in rate of SENTENCE pro- 
duction to enable his listener to SELECT among those sentences he considers 
before he must select again. 

As the graph on your Response rorra shows, when the listener is 
still trying to figure out which sentence a speaker meant, and he is 
presented with another decision he must make before he has decided 
which one was said, he will tend to lack confidence in that speaker. 
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A rate which tends to produce laok-of-confidence may be fast or 
slow, with lots of pauses or with none* The only answer about wloat 
kind of rate maintains listener confidence depends on what specific 
sentences are being said to what listenei* for what purposes* And only 
a particular speaks';, gnd a particular listener in a particular situation 
can ever determine that© But in every situation a speaker ir t maintain 
a rate that enables his listener to engage in detection of his 
sentences without feeling rushed. 

Tlie last variable to be considered in this Preliminary Program 
Zero, Variable Identification, is the variable called articulation. 
Articulation refers to the degree to which the speaker maintains 
listener confidence by enabling him to select any word from among al- 
ternative words considered by that listener before "'nother listener's 
decision point is reached,. Let’s look at that again., Articulation 
refers to the degree to which the speaker maintains listener confidence 
by enabling his listener to select any word from alternative words he 
considered before he must make another decision. 

Turn to Page 3D of Preliminary Program Zero on your Response Form. 
Kotlce the definition of Variable Five, Articulation, It is tliat to 
laaintain listener confidence the speaker will ’tointain variety in 
syllable production to enable his listener to select among those words 
he considers before he must select again.” Look at the example to the 
right of the graph. The two sentej..oes are I scream and Ice cream . 

The rate on each sentence and on each word is the same. But the 
difference is that the sound of I, in Ice and the sound of J in ^ are 
actually physically different sounds. Listen again. 1 scream . Ice 
cream. As another example, consider the four words listed on your 
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Response Form under ”Ice cream. They look like they differ in that 
three ox them end in a tj or k. But very seldom do you hear persons 
blast those sounds in seejg;^^ sea^^ seek. Let’s leave the explosion 
off completely and you can still tell in jiiany cases which of the four 
words is said. See. Seep. Seat. Seek. Seep. See. Again^ the 
secret is in the way the vowel is said. It is said four different- “* , - 
ways. Articulation, then, clarifies syllables and words, and pitch 
and rate clarify sentences. And of course voice quality can also 
clarify words, as in soft, nasty, strong, stupid, hard. 

Now listen to Sentences 19A through 19H. Again, do not mark any 
X’s in boxes on this reading. First, they will be read with an 
articulation that leads to lack-of-confidence. They (There) are 
strangers in town. Is it tin (thin)? It’s his fodder (father). Are 
they deceased (diseased)? X don’t want the latter (ladder) to be 
used. Bill earned (learned what he needed. Are they Thursday (thirsty) 
He used some mice (ice) in the experiment. 

Now they will be read with improved articulation. This time place 
an X in each box to indicate each of your selections. 

19A. ©lere are strangers in tovm. 

19B. Is it thin? 

19Co It*s his father. 

I9D. Are they diseased? 

19E, 1 don’t t'jant the latter to be used, 

19F. Bill earned what he needed, 

19G. Are they Thursday? 

19H. He used some mice in thv^ experiment. 

Again, as in the exercise on rate, every one of your responses is 
correct because your ability . to make selections determines 
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confidence* not what some speaker says he intended for you to receive. 

Now complete Statment Twenty. A speaker with listener confidence 
will maintain variety in syllable production 

to enable his listener to SELECT among those MDRDS he considers before 
he selects again. 

On Variable 3* Pitch, on Variable 4, Rate and on Variable 5, 
Articulation the listener is involved in making selections. He must 
select syllables, words, and sentences, and the speaker who maintains 
listener confidence enables his listener to make one selection before 
he must cope with making another. And the next selection in each case 
may be another syllable, or word or sentence. The listener, then, goes 
from decision point to decision point. When one lives with certain 
persons for a long time, he learns that he has to make selections very 
rarely and he can make them with great confidence. But most of the 
affairs of the world are not conducted by persons who live and work 
togetiier closely. In these more everyday, speech-communication 
activities dozens of selections are made each minute and lack-of- 
confidence can easily occur. It Is the purpose of this and other 
programs follow to enable you to learn better how to alter the 
speech-communication behaviors Of others to whom you listen so that 
you can listcsn with greater confidence, and to enable you as spealcer 
to learn better how to detect lack-of-confidence in your listeners and 
how to alter your speech-communication behaviors to maintain his 
confidence in you and what you say. 

Now turn to the Checkout of Program Zero in your Learner *s Handbook. 
Complete each blank on the Checkout after you turn off this machine. 
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Thereafter you have filled in every turn the tape on again* Dp 

this now« 

Welcome back. The words you should have filled in are; Number 1> 
confideace; Number 2, gays and ^5 Number 3 (in any order) , eve contact , 
loudness, voice Quality , pitch y rate , ar ticuiation . and diction s 
Number 4, revises ; Number 5, vary and least ; Number 6, middle and words ; 
Number 7j key and types Number 8. sentence and sentences : Nimiber 9, 
syllable and words? 

This conqpletes Program Zero, Variable Identificstioxsc The next 
program, Progr^ One, is Variable Modification. Xn that program yoii 
will learn how the changes in speedi-comm:,'nicBtion behavior in each 
of these six variables is brou^t about. 

If this tfij^e is p>t in & continuous loop cartridge, please rewind 

\ 

this ta^Q beforci you go on to the next program. Thank you very much. 



SCBECH COM4Uit9ICATXON LS/UU9ING SYS!iXM 
l»»VBrlabIe Modification 
(AUDIO SCRXPQ 

You have xio«? completed Program 2ero, Variable Identification. 

®iis is Program 1, Variable Modification. 

Kow open your Learner’s Handbook to the first page of Preliminary 
Program One© Under Variable Modification are listed the specific 
objectives of liils pi^ogram. These specific objectives are to: (1) 

Sensitize the learner to the dynamics of variable change in the 
Speech-iCoinmunicBtion Learning System; (2) Convince the learner that 
he 8^lOuld reject all critical zone speech^coonunication behavior 
regardless of extent of improvement; (3) Inform the learner about 
rate of behavioral change under these conditions. 

These three objectives will not be achieved in the order in which 
they are listed. Rather* all three objectives will tend to be 
achieved at the same time. First you will be provided with information 
that will be needed to understand some brief samples of Performance 
Sessions. Performance Sessions are those that you will participate In 
after these Preliminary Programs have been completed. After this 
introduction to those samples of Performance Sessions, you will 
listen to those sampleso You will hear each of the variables zero 
throu^ flv‘ being modified. Then, to conclude this program, some 

statements about those samples of variable modification are to be 
completed. 
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This is a program* then, to describe how speech-comminication 

behaviors are changed within this learning system, 

A change in speech^cosmunication behavior-«or indeed in any other 

kind of human behavior for that matter»«i8 not very difficult to 

bring about. First of all the person must behave. Giving him lectures 

about behaving differently won*t make him behave differently. For 

a person to behave differently he must bdusive. Now, once he behaves^ 

and that behavior is the kind that produces lack*of-confidence, he 

needs to be notified that he has produced lack-of-confidence ri^t 

after he has behaved that way. To review then; we^ve got to have 

behavior, and we've got to have notification of lack«K>f«confidence 

instantly, the moment that behavior occurs. 

Now complete Statements One, *rWo and Ti^ee on your Response Form. 

Numb^ One. For someone's speech-conmunication behaviors to change, 

he muot BEHAVE. Nunlber TWo. For someone's speech-conmunication 

behaviors to change, must be NOTIFIED the MOMENT any bdhavior produces 

lack*of •confidence. Number !Hiree. For someone's speech^cooimmication 

behaviors to change, he must behave, end he must be notified the 

moment any behavior produces LA€l6i*iSf<Joiafidei^ 

fffiat is needed, then, is a situation with certain special 

requirements. The Qitmtim should t@rad to provoke behavior of a 

# 

kind that needs to be modified, and that sec*'^ as tmoh as possible 
like the situation in which the modified behavior should be uaed, and 
a signal is needed to indicate when lack»of«confideitce occurs. 

In the Speech-Coniamication learning System, the situation that 
provokes speech-comnunication nehavior is c^IJLed a dyad. D*Y*A*D. 

Every dyad occurs in a special area called a Performance 
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areao every dyad there are at least two learners and usually three« 
One and only one of these learners Is a speakero !The other learners 
are listenerso 

In every Performance Session* three things account for the speed 
at which the learners work« One is that they work on one and only one 
variable at a time« Hils is so that* when the leamer-as^speaker 
produces lack«»of»confidence in his listeners* he will know ^aich 
variable he must rnodify to produce confidence in his listeners* Other- 
wise* the learner-aa-speaker may try tc modify his speech-conrounlcation 
behaviors in terms of any one of the six variables, and this will 
consume a great amount of time needlessly while he modifies variables 
that are not related to the lack-of-eonfldence he produced* 

A aecond thing that speeds the learners through their tasks in 
Performance Sessions is that the leamer-as-speaker has already 
learned some ways to modify his behavior on tiiat speech-communication 
variable before he participates in these Performance Sessions. Stated 
simply* he knows some other things to try. 

And the third thing that speeds learners through Perfo 7 ?mance 
Sessions* other than knowing thich variable produced lack-of-confldence 
and knowing some other things to try* is knowing when one of these 
trial behaviors produces confidence again. 

Now complete Statements Four and Five on yovof Response Form. 

Num'')er Four. At the moraent u speaker is notified that his speech- 
connunication behavior produces lack-of-confldeice* he must know 
the VARlABLE--V*A-R-X-A-B-L-£--th8t produced this lack-of-confidence* 
and he must know ways to modify his behavior on that varlablee Nimber 
Five. For someone speech-coninunieotlon behavior tc chcnge* he must 
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behavGt he must be notified the moment any behavior prodnoes laek« 
of«confidence« at that moment he must know the VARIABLE that pro- 
duced lack«oi^confidence» he must know ways to modify his behavior on 

that variable, and he must be notified when any modification he tries 
produces Cd^IPCNCE^ 

In Performance Sessions learnerB^as-lisrteners are responsible 
for notifying the learner-a».spGaker when any of his speech-coinnunication 
behaviors produce lack»of«confidenceo Then, once the leamer-as- 
speaker has been notified that one of his behaviors has produced lack- 
of-Gonfidence, and he modifies that behavior, he must know when one 
of his modifications produces confidence in his Hsteners, 

Now complete Statement Number Six. Jxi Performance Sessions, the 
listener is responsible for notifying the speaker when his speech- 
communication behavior produces lACK-of-confidence, and for notifying 
him when any modificat5<m of that behavior produces CONFIDENCE. 

In every Performance Session the leamers-as-Xisteners use a 
vexy simple signal to the speaker to notify him when lack-of-confidence 
occurs. One of them sixagly says, urn” with his mouth closed. 

It merely means thatthe learner-as-speaker is to go back and try 
again. When that happens, and one of the speaker*© modifications 
produces confidence, a leamer«as«>listener simply says, **um HM*,” 
again with the mouth closed. Ih every dyad of speaker and listeners, 
then, «HM» urn** algaal/a a belifivior ^HJdiKJes lad<-of-cciafidence, 
and um HM*” after um** signals a modification of that behavior 
that produces confidence. Even more briefly it could be said that 
«HH* um« simply means »*Go back’* and *»um aSssply means *»6o cr*.** 
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Now complete Statements Sevei and Eighty Number Seven, the 
two signals the listen<fr uses are **HM* urn” and ^'um He signals 

that a behavior has produced L&CK-of-confidenoe by saying. un.** 
Be sure to write capital H and a capital M and then a little u and a 
little m. The capital H and M indicates that the first syllable is 
his^er pitched* louder* and longer* **HM* um.'* Number Eight. The two 
signals the listener uses are um” and "urn HM*.** He signals that 
8 MODIFICATICBI of a behavior produces confidence by saying* **uii HM* 
Notice that your ”um HM*** is written with a little u and a little m 
followed by a capital H and a capital H* This means that on '^um HM*” 
the second syllable is higher pitched* louder* and longer* **um BM*,** 
Hence* in Performance Sessions learners-as-llsteners do two 
things. They signal when e speaker behavior produces lack-of- 
confidence* and they signla when a speaker’s iK)dificatlon of that 
behavior produces confidence. Xh Performance Sessions the learner* 
as *8peaker also does two things. He is responsible for speaking** 
for engaging in dpeech*conniinication behavlor**i2iroughout the session 
in which he serves as the speaker. He is also responsible for being 
able to modify his behavior on any of the six variables whenever 
lack*of*confidenoe is signaled to him. 

N(jw complete Statement Number Nine. Xn Berfomance Sl^ssions* 
the speaker is responsible for engaging Gohtinvously in apeech- 
cc9ip«jnlcation BEHhVXOR and for being able to ^XFT his behavior m 
on agy ...SIX variables when his listener signals lack*of •confidence. 

In every Performance Sessicxi* then* the l^rner*as*speaker is 
responsible for two things««speald!^ and modifying*»and the learner- 
as-listener is algo responsible for two thing8»»saying* ”HM* urn” 

ERIC 
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and ”ura HM*" at the proper times. 

A meaningful question to ask at this time, then, is "With each 
of them having two duties to perfoimi, which one of them, the learner- 
as-speaker or the learner-as-llstener, is in greater control of the 
speaker's rate of change. 

The best answer seems to be that practically every learner who 
has completed these Preliminary Programs has ideas of other ways of 
speakii’^ on every variable, and he can produce a modification of any 
of his behaviors udien he is called upon to do so. However, some of 
these learner 8-as-speakers change their speech-conmunlcation behaviors 
much more rapidly than others. And this is far more because of the 
signals they receive from their listeners than because of any behaviors 
produced by them. Some learr^prs-as-llstenera feel a lack-of-confidence 
and for some reason wait to see if, somehow, the speaker's behaviors 
might change. They may wait for many minutes before they realize that 
only a signal of lack-of-confidence frcxn them can produce a change. 

The reason for this la that by their sitting silently, their silence 
lias been a signal of confidence. And some listeners, when they slgnla 
laclc-of-confidence, yre so astounded by the vast iiii^rovcment In the 
speaker’s first or second modification that they will then signal 
”um HM’” to notify the speaker that he has improved. However, the 
listener then realizes, too late, tiiat the speaker interprets this 
”um roi’" as confidence. But to the listener he has merely graduated 
frcan lack-of-confidence Into the critical zone. It was tlie great 
Improvement that made him respond, ”um HM’.” Now he must say, ”HM’ urn” 
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for the very same behavior for ^ch he has already signaled «ian 
And this does confhse the learner«*as*8peak^r« And slows down his 
progress very much* Hence, we now have two ways leamers^as-llsteners 
affect a spesker’s rate of changeo Ihey can speed up change by 
saying, urn” early and by not saying ”um until confidence 
is producedo And a third way that learners^as-llsteners slow up the 
progress of leamers^as-speakers Is taking too much time to signal 
um,»» The reason for this is not that the listener can»t make 
up his mind whether he Is confident or not. As the spssker continues 

to talk, the listener knows at every moment idiether he Is confident 

« 

or noto However, some learners^ss^^llsteners want to a^ themselves 
precisely jdijr they aren*t confident before they slgi^l, «HM» ura.« 

And this search for reasons before saying **HM» um” takes time. Hence, 
by the time ”HM ♦ um” is said, the speaker may be In the middle of 
another sentence. Then he tries to modify a speechMxiniitinlcatlon 
behavior that was not the one that produced lack«of<!onfldence in the 
first place. And this confuses both the speaker and his listeners, 
and the rate of progress slows down. 

In sum, then, the listener must signal ”HM* un’’ quldkly, not 
waiting to figure out why he said it, he must say J’HM’ to 
produce any change whatsoever on any speechK^ooinunicatlon variable, 
and he must not say «um when a modification Increasea con-' 
fldenee but Is still In the critical «one. 

But the listener is not entirely in control of the rate at 
tdiich a speaker's behavior changes. The speaker who knows several 
ways to try discovers the way that produces confidence faster than 
a speaker who has to sit and think of another way to try. 
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Now listen to several samples of .PerformanGe Sessions in which 
eadi of the six variables is inodified, T^y to keep in inind how 
the speaker sounds as he begins working on a variable^ and try to 
cougar e that with how he sounds three or four mlr *tes later « Also 
try to listen to the rhythm of change. Notice how the chart on 
Page 1-3 of ”our Response Form describes a general pattern of change. 
Across the bottom of the graph is time, Reading from bottom to top 
is increased confidence. The line represents the listener's level 
of confidence on every one of the speaker's sentenceso Each small 
slash across the line is a sentence said by the speaker, A large 
black dot means the listener said «HM* um," A large white dot means 
the listener said, ^\m HM».” Hence, this speaker said 3 sentences 
that lacked confidence before the listener said, urn.” Then 
the listener said, ’’HM’ urn*' twice more, and then he said ^^um HM*,” 

This graph does not represent any of the samples you are about 
to hear. Do not try to follow the graph to count nunher of sen- 
ences or level of confidence. Merely listen to detect the rhythm 
of change Idiat occurs on every sample. 

You will hear eight samples, one on each of the variables of 
eye contact and loudness, then three on voice quality and then one 
on pitch, one on rate, and one on articulation, in other words one 
on each variable except voice quality, and three on the voice quality 
variable. After you hear all eight samples, you will be adced to 
respond to two questions. Then, after you complete the Checkout, 
this program will be completed. Listen Wi9 to how change occurs 
in Eye Contact, Variable Zero, 
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(Each sanqjle introduced with:) 

The next sample Involves a listener and a speaker working on 
Variable Number ^ , 

(At end of second sarpnle:) This concludes Program One» Part I, If 
this tape is on a reel and not a cartridge » please rewind the tape 
and then go on to Program Onct Part II* Thank you* 

This concludes the elsd^t Perfox?mance Session samples* Now 
con^lete Statements Eleven and Twelve on your Kesponse Form* Number 
Eleven* Variable modification usually occurs In less than ten 
MINin^* Number Twelve* Variable modificati<Ni occurs faster when 
the listener says ”HM* um” FASTER, when the listener keeps saying 
urn” regardless of improvement until CONFIDENCE is produced, and 
when the speaker does not lack ways to MODIFy his behavior when 
um” is signaled to him* 

Now turn to the Checkout of Program One* Complete each blank 
on the Checkout after you have turned off thi^, machine. Then, after 
you have filled in every blank, turn the tape on again. Do this now* 
Welcome back* The words you should have f:tlled in are: Number 1, 
variable and eonfidenoe : Number 2, lack and confidence : Number 3, 
behavior * modify * six and lack ; Number 4, faster * not * and critical 
zone; Number 5, faster * confidence , and modify. 

This completes Preliminary Program One, Variable Modification. 

You are now ready to learn hos: to perform in each of the three roles 
in Performance Program sessions. Program 2, Speaker’s Role* If this 
tape is on a reel and not a cartridge, please rewind the tape before 
you go on to thei next program, Thaxdc you* 
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2— SPEAKER'S ROLE 
(Audio Script) 

Speech Communication Learning Systemo This Is Program Ttao^_ ... 
Speaker's Roleo As you begin this program, 3 W 1 should have the 
Learner's Handbook open to ^ge 2 -I 0 

You will observe at the top of the first sheet the listing of 
specific objectives for the Speaker's Role Program» Objective 
Number 1 is: describe the basic Speaker tasko Objective Number 2 : 
describe listener-oriented sentences. Objective Number 3 : describe 
the process of sentence modification. 

In this program you are particularly concerned with sentences 
spoken to persons you do not know, sentences which are technical, 
that have one or more technical words in them, and sentences that must 
be acted upon by the person wlio hears them. You are concerned In 
this program tlien, with saying sentences to a stranger« You are 
concerned with sentences which are technical, sentences that have 
technical words in them. You wlU make technical sentences. You 
are concerned with a situation in which a listener must act on what 
you tell him. You are particularly concerned with sentences that 
cause a listener to do something, to ac£. As you know now, it is 
relatively easy to change the way any particular sentence Is said. 

We often say speech is flexible, that it can change easily. And this, 
each of us knows from his own experience, is Indeed the case. Every 
person talks one way to a child. He taJjks still another way to 
someone his am age. And he talks in stiU another way to a person 
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much older than himself , We are concerned here* as we said before » 
with a particular commmlcation situation. Will you look at Item 1 
in the Response Section on Page 2-1. The situation of Interest is 
the one in td^ch we do not loiowr we do not know the person. We 
speak sentences with technical words in them. A man speaks sentences 
with technical words. And^ thirdly ^ we are interested in the listener 
who must act, who must act on what he hears. So, on the Response 
Section in *:his program, the concern centers on sentences spoken to 
a stranger— S-T-R-A-N-G-E-R—sentences with technical words in them-» 
T-E-C-H-N-I-C-A-L— and sentences idulch the listener must act on— 

A-C-T. 

The basic problem then, is fitting a sentence to the capacity 
of a particular listener at a particular time and in a particular 
place. The basic task of the Speaker most simply Is to fit his 
sentences to his listener or a particular set of listeners, an audience 
if you wish. And this is part of what makes the matter of saying 
technical sentences difficult. On the Response Forn, will you please 
write in the basic task of the Speaker is to fit his sentences to the 
capacity— C-A-P-A-C-x-T-y— to the capacity of his listener. 

In the Speech-Communication beaming System there are three 
roles. Each of these roles gives a special point of view in the 
general problem of fitting sentences to the capacity of listeners. The 
Evaluator sees both the problem of Listener and Speaker. The Listener 
becoines most aware of the problem of the Listener of course, end the 
Speaker most aware of the problem of the Speakoi?. The amount of 
learning is approximately equal for each of these three roles. In 
addition, there are six essential variables mastered in the Preliminary 
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Programs. These Six essential variables are eye contact, loudness, 
voice quality, pitch, rate, and artlculationo Again, each of these 
six variables contributes equally to listener confidence. 

Please turn to Page 2-2 In your Learner Handbook. You will see 
a flow chart for the Performance Program. If you start at the top, 
you will see the words LEARNER ENTERS PERFORMANCE PROGRAM. Imnedlotely 
below that, notice the rectangle which says that the LISTENER INSTRUCTS 
THE SPEAKER TO WORK ON THE NEXT VARIABLE. Please write In the words 
ASSIGN NEXT VARIABLE. Right under the word Listener, write down the 
words assign— A-S-S-I-6-N— NEXT VARIABLE. Variable Is spelled 
V-A-R-I-A-B-L-B. In an actual Performance Program, the Listener would 
probably say, ”We shall begin on Variable 0 which Is Zye Contact.” 
Later, at the appropriate time, he would say, "We shall now move to 
Variable 1, which is Loudness.” So, in the rectangle you ou^t to 
have written LISTENER ASSIGNS NEXT VARIABLE. 

Following the arrow down to the next rectangle. The word Speaker 
appears. Right under the word Speaker, will you please write down 
SAYS C»IE COMPLETE SENTENCE. You should have SPEAKER SAYS ONE CCWLETE 
SENTENCE, The material the Speaker uses to form his sentences Is 
very Important. We have found the most useful materials from the 
Speaker point of view are lecture notes or other fragmentary material. 
By other material, we mean technical notes in an area of interest to 
the Speaker. It helps rather little to read complete sentences out of 
a textbook. It helps very much to take one word or a phrase written 
on a sheet of note paper and to decide how to make this a complete 
sentence. It is probably thet a person stores information In his 
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brain in a kind of fragmentary way, and that part of the process of 
taUklr^ involves making complete sentences .out of the words, and phrases 
and concepts that are stored in the bralno At any rate, we find that 
sentence fragments or notes are very useful material to practice with 
In forming sentences which are well adapted and well suited to the 
histenero It should take a very short time for a Speaker to look at 
his notes and make a complete sentencce By a very short time, we mewi 
on the average of under two seconds o. Ihis means the Speaker looks 
down at his notes, plans a sentence, looks up, and says ito The 
Listener signals within one second whether or not he is confident 
that many other persons will find this sentence both intelligible and 
acceptablco This means exactly that the Listener estimates or judges, 
as quickly as he can, whether or not a person of the kind we have 
described a moment ago, the stranger, the person who is unfamiliar 
with the technical content of the sentence, whether that person can 
use or act on the content of that sentence » It is this kind of person 
the Listener represents as he sits in the Listener chairo His Indication 
to the Speaker is whether or not he is confident that such a person 
would be able to repeat back, that is he could find the sentence 
intelligible or that he found the sentence acceptable, to find it 
said in such a way that it is agreeable for him to hear* 

It is important here for the Speaker, from the Spealcer’s view, 
to recognize that the Listener’s job is to very quickly signal whether 
a sentence, a sentence with technical words in it, is said in such a 
way that a stranger has a good chance of understanding it easily and 
acting on it confidently* So the Listener’s job is to signal the 
Speaker very guickly* He signals him by saying, ”HM’ urn” if he is 
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not confident* If he is confident^ he simply says nothing* 

Return now to th^ flow chart« in the first diamond « the diamond 
with the word LISTENER in it, will you please write signals— S-I»6-N-A»L— 
CCN^IhEllCE--C-()-N-F-I-r^.E-N-C-E..th^ Listener signals to the Speaker 
whether or not he is confident* He signals confidence* From this 
diamond follow the arrow to the left and up to the rectangle with the 
tford SPEAKER in it* Beneath the word SPEAKER^ write REPEATS ANB MODIFIES 
SENIENCEo The Speaker says those same words again that he has ;^ust 
spoken and he changes the way he says them* He does not change the 
actual words but he dhanges the way in which he pronounces them* It 
is at this point that the Speaker does his most important work* It is 
at this point that the Speaker develops his ability to be flexible, 
to modify the way that he*s just said o sentence without changing the 
actual words that he has just spoken* To modify it in the direction 
that fifikes it easier for the Listener and for all those persons that 
the Listener represents to understand* 

Usually within one or two trials, the Speaker is able to modify 
the sentence so that the Listener will signal confidence* Very soon 
in the Learning Session the Speaker learns to anticipate, to guess what 
the Listener will do* We all have a great deal of practice in this 
day by day exercise by watching facial expressions of persons we 
talk with. This is ^y the variable of eye contact is so very important* 
As soon as you are able to anticipate the reaction of your Listener, 
you are then ready to modify a sentence before you have finished it. 

That is, you can say only part of a sentence, start over, and very 
likely say it in such a way that your Listener v;ill find it acceptable 
and intelligible for those persons he represents* Hi will signal 
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confidence. The next stage beyond this that you should work toward 
as qulddy as you can Is the stage of planning a sentence coiiipletely 
before you say It, in a my that you are quite sure that it will get 
a signal of confidence from your Listener the first time. That is, 
that your Listener will be confident that the sentence is Intelligible 
and acceptable for those he represents, Md this of course is the 
basic thing that you are trying to learn, and learn it quidkly enough 
to be able to do it regularly. To be able to plan a sentence quidkly, 
within a second or two, to be able to say It and to be confident 
as you iire saying it that the person vdio listens to you will find the 
sentencfj both intelligible and acceptable. 

These, then, are the Important stages in the learning session 
from the Speaker's point of view. The first stage is the shaping 
or forming of complete sentences from sentence fragments. The task 
here is to be able to do this quickly. In normal conversation, one 
does not have a lot of time to stop and think and plan and go back 
over whet it is he plans to say, Xu a job interview, for instance, 
if one takes 15 seconds to plan a sentence, the Interviewer would 
probably wonders about how much the person really knows. One can 
plan it well, but for many of us, particularly with technical subject 
matters, a little practice is required, Clils practice of course 
will be obtained in iiie later Perfomance Program. The second stage 
of this is the rimdificBtion of a sentence that has already been said. 

To be able within a seccmd to modify end make better the sentence that 
has just been spoken. It is another In^ortant stage. The stage 
beyond that is that of anticipating or estimating the reaction of the 
Listener and tAen this is fully perfected the final stage is not far 
away. That is being able to plan sentences so that the 
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said the first time imdces It hl^y propabXe at least 9 times out of 
lb that the Listener will be confident, that the persons he repres^ts 
will find that sentence iijtelligible and acceptable* Will you turn now 
to Rage 2-35 Let us summarize what we have just said about the four 
stages in sentence modificationo She four stages are forming a 
sentence from sentence fragments— F-R-A-G*^-E-N-T-S; to repeat and 
modify a sentence— M-O-D-J-r-Y; to estimate the confidence of « 
Listener! in other words to be able to guess or predict how confident 

a « 

a Listener will be an^ finallj^ to plan sentences that are received 
with confidence 9 to P-L^-Ni to plan sentences which are received 
with confidence* 

It is now time to very quickly check to see whether or not you 
have learned those things from this Speaker Role Program necessary 
for you to serve In the Speaker Role in the later Performance Program* 

Will you please turn to the Checkout on Page 2-3 for the Speaker 
Role Program and complete the raaterlrl on that sheet. It will take 
you pr^^ably under two minutes so, in the meantime* will you stop the 
playback device. 

Welcome back. Very quickly let us go over your answers on the 
Checkout for the program. Objective Number 1* you should have 
indicated thit the basic ta^ for the student is to fit sentences to 
the capacity of the Listener. For Objective Number 2, you should 
include the words INTELLIGIBLE and ACCEPTABLE. A sentence which is 
listener-oritented Is a sentence which is both intelligible and 
acceptable for that llctener and for all of those llstenexa that he 
represents. You remain particularly concerned with listeners who do 
not know you, who are not fa m ilia r with your specialized vocabulary but 
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still who must under these circumstances act on what you tell thenio 
For Objective Number 3, describing the process of sentence modification, 
you ought to indicate that there are several stages that you can 
recognizee The first, the very simple one of forming ccnnplete 
sentences from note fragments^ Tlie reacting to the Listener's signal of 
lack-of-confidence by modifying a sentemee, and the anticipating 
what the Listener’s reaction will be, and then the careful planning 
of the sentence initially, the first time, so that it has a high 
probability of being judged coiifidently by the Listener, The Listener 
assigns the Speaker six different tasks to work on, six different 
assignments. The first of these, the first five actually, relate to 
the essential variables. The final assignment deals with working with 
all of these variables at the same time. 

The Speaker terminates his work in the Performance Program when 
he has completed Assignment Six successfully. By now it should be 
apparent that the role of the Speaker is both very simple and probably 
relatively very short. The learning stages are important. It is 
important to be able to construct or to make a complete sentence from 
fragnents such as lecture notes. It is important to be able to 
modify a sentence on a signal from a Listener and to be able to do so 
qulck3.y and well. It is in^iortant to anticipate what the reaction 
of a Listener will be. And, finally, beyond the very important and 
last stage of being able to plan sentences (quickly, in such a way that 
they have a very higii probability/ of being reacted to confidently by 
many listeners. 

This coopletes Program Two on the Speaker He *13, The next Preliminary 

Program is Bx>gram Three on the Listener Hole, If your tape is on a reel 

and not a cartridge, will you please rewind the tape and turn off this 
machine. Thank you. 
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3o>«MSTENER ROLE 
(Audio SC2*ipt) 

Prografii 3, Listener Role« Speech Co«aiunic£tticm Learning Systeaio 
This is Learning Program 3, Listener Role. Please open your Leamer^a 
HondbooR to Page 3-1 on the Listener Role. This program la designed 
to enable you to accomplish four specific objectives. There ulU be 

I 

a short Checkout over these objectives at Idle end of the progr«a. 

The first objective Iss describe the persons the Liatner 
represents. Second, describe the process of sentence m>dificati<mo 
Third, demonstrate fast and clear rescrion to the six essential 
variables. Fourth, describe the four Listener decisions: when the 
Speaker says one coaiplete sentence; when the Speaker maintains .a 
variable for two minutes; when the ti»e to end the session arrives; 
and, when Assignment Six is completed. These are the four objectives 
tills program Is designed to enable you to achieve. 

Let U3 begin with Objective 1: to describe the persons tlie 

Listener represents. The Listener in the Speech Communication Iieamlng 
System represents a person or many persona. He represents an audience 
whom the Speaker does not Icnow, who are unfamiliar with the technical 
content of the sentences th<* student speaks, but who must still act 
upon the information contained in those sentences. So there are three 
Important parts of this representations: the person represented is a 
stranger a he is unfamiliar with the technical content of the sentences 
he hears and he must yet act with confidence on the basis of the 
^nformstion contained sent&ice by sentence in what the Speaker does say. 
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For Ztem One the H«‘sponsc Seet^n will you please write dmn 
the following words: REPRHSiJbiTS m AijDXSNCEa The 

Hsfceiier represents*”®R“’E*"P*’R*''S"S'^ ii®’N“'T®S*‘‘’^an sudience®‘''*A«"I3«D<^T.«'E''-'N'»C‘^-Ec' 
His audience of course iss ci 5 n»p®sr.fl of persons the Speaker does ne^t 
kriiowo 

So mtch for Objective One,, The Listener reprasente himselfj> yes.> 
becBuse the chances are very good he always does mt l<now the Speaker.. 
The chances are e3Lsd quite ge>m3 he is not familiar with the content 
of all of the sentences that tl^e Speaker does say^ that he rsust set 
upon the sentence as it is presented.^ So the Listener represents 
hiinself at the same tisje that h 5 represents inany other personso an 
audience, at the same time wheJi he serves in the role of Listener^ 

Now on to Objective Numbej- to describe the process of 
sentence modlficatiaao You will recall from the earlier flov^ chart 
that the Speaker says one complete sentencco The Listener immediately 
and wlthir one second signals whether is cimfident that sentence 
' 4 «>uld be intelligible and acceptable for many other persons „ 

Will you complete Item TWo on th?. Response Sectio«o inw Listener 
signals within ONE second if he is con*^ldent, 0ne«—0-N^Eo If the 
Listener signals no confidence or lack»of-confidence througli the 
”HM* urn,” the student ilinedlately repeats and issodifies that comiplete 
sentence« The Listener again decides^ <mci* again, when he hears the 
senteiice once more whether he is confident or noto If he is this 
time, he will say ^'ura Ifii’” and the Speaker then would go on to say 
one more coa^^lete sentencco SOo very simply; the process of senteixie 
modification begins tdien a Speaker says one complete sentence » 



Page 3*3 



The next stage requires that the Listener signal whether he is 
confident or not confident. And, finally « when the Speaker Improves 
his sentence* the Listener at the appropriate time, signals confidence 
and the Speaker goes on to make a new sentence. 

Will you turn to the Item 3 on the Response Form. The process of 

, » 

sentence modiflcation«*«>M«0"»D«*I«>F*I-C*A»T*l«0«KI>»-the process of sentence 
modification begins when the Speaker says one complete sentence-* 
S-E-N-T-E-N-C-Eo The Listener signals confidence— C-0-N-F-I*D*E-N-C-E. 
”HM* urn** signals no confidence or laclc-of*confidence« No confidence— 
N-0— confidence*. The Speaker repeats and modifies— M-0-D-l-F*I*E*S— 
the sentence. When the Listener changes from ”HM* urn” to ”um HM*,” 
he signals he has become confident— B-B*C-0«M-E— confident. 

We move now to Objective Nunber Three: to demonstrate fast and 

clear reaction to the six essential variables. Notice that the six 
essential variables are listed down the left side of Page 3-2« These 
variables are 0, eye contact; variable 1* loudness; 2, voice quality; 

3, pitch; M-* rate; and 5, articulation. Returning again to the top 
of the page* let us read these definitions over very quickly and then 
work on them for a little while. 

The definition for eye contact which you covered earlier is to 

K^lntaln readiness to modify on the basis of Listener's lack«of* 

confidence signal. In the Performance Program, these will be made 

very easily. In situations outside of the Performance Program* of 

course* the signals may not be so clear but they are certainly as 

important. Loudness. ®ie problem of loudness is to maintain variety 

in loudness within a listener’s hearing range. In other words, one 

adjusts the loudness with which he talks to the reguirement^ of the 

Listener and not to the requirements of his own ears. Variable Number 

Ttto, voice quality. Xhe problem is to maintain a voice quality which 
o 
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varies £rom the middle of the range on five dimensions to signal 
special meanings for certain words « In other words » if one varies 
voice quality, the Listener finds some particular meaning In that 
variation, the problem for the Speaker is to intend to have the 
Listener understand what he Indeed does understand. Number Ihree, 
pitch hfc maintain pitch variety on each sentence to enable a Listener 
to select each key word and sentence type before he selects again. 

This means that the Listener has to figure out what the key words In 
a sentence are and when a sentence comes to an end, and what type of 
sentence indeed he has heard. A Speaker who uses a monotone continuously 
places a tremendous burden on the Listener. He has to do a lot of 
guessing and sonner or later he will make some serious mistakes. Variable 
Number Four is rate. problem Is to 'maintain variety in rate of 
sentence production to enable a Listener to select among those 

sentences that Listener has to consider before he must select again. 
Variable Five is articulation. The problem Is to maintain variety In 
syllable production to enable a Listener to select among those words 
he must consider before he roust select again. The Listener needs now 
to learn to operate with these six vinrlables so that he can react 
within one second as he assigns each of these variables to the 
student. At the beginning of the Performance Program, the Listener 
would say, ’’We shall now begin on Variable 0 which Is eye contact.” 

The Speaker would follow immediately with his first sentence. After 
the Speaker had maintained eye contact without Interruption for two 
minutes, the Listener would then say we shaUL move on to Variable One 
which is loudness. As the Listener works on Variable One, the Listener 
would be careful to see that he continues to maintain good eye contact 
while working on loudness. Following on to the other variables, as 
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the Listener assigns Variable Two, he continues to observe for 

Variable 25ero and Variable One, The final assignment. Assignment Six, 
made by the Listener requires that the Speaker consciously maintain 
all of the variables vrithin good limits fij? two minutes® Part of the 
problem that the Listener identifies and vTorks on is related to the 
matter of maintaining six variables for a considerable period of time® 
It is quite easy to maintain good eye contact for 15 seconds but to 
let loudness, or pitch, or articulation suffer in the meantime® So 
the problem the Listener works with is to get the Speaker to maintain 
the six variable within functional ranges or limits for a considerable 
period of time® Moment by moment in the learning session the tutor 
faces the decision of ”yes" or ”no” or ”um HM’” or ”HM’ um” and he 
faces it at each time the Speaker says one sentence or often some 
part of it® 

A bit of practice for the Listener appears in order right now® 

The Variable Zero, eye contact^ is rather easy to opera re within the 
learning session itself so we will pass that up® We shall pass 
quickly on to the variable of loudness® In the learning session, you 
might hear a sentence said in this way; **Wame a prominent millionaire 
of this country®” You would immediately say, ”HM* um,” because the 
last part of the sentence simply fades away and you as a Listener 
V70uld not have very much chance guessing what the words are® The 
next time around it comes out, ”Name a prominent millionaire of the 
country®” And you x^uld again say, um” simply because the first 
part is not in equal proportion to the last part in loudness® Maybe 
tJie third ' time around you wuld hear it this way, ”Mame a prominent 
millionaire of the country®” And you would say, ”uro HM’®” 

o 

ERIC 



I 



Page 3-6 

Now let us speed this up to a normal rate. The seine three 
sentences agaln» ”Name a prominent millionaire of the country*” 

”HM* um.” ”Name a prominent millionaire of the country.” ”HM* wn*” 
”Name a prominent millionaire of the country*” ”um HM**” Timing of 
the Listener signal of confidence or no confidence is ^rery* very 
Important. It must come within ^ne second after the student finished 
his sentence* This is true both of the negative and positive Listener 
responses* Remember* the ”HM’ urn” or negative response is said with 
the mouth closed* basically a nasal sound with the stress on the 
first syllable. The ”um HM*” Is also said with the mouth closed and 
with stress on the second syllable* The second part Is louder. 

The reason for saying It this way Is simply that a Listener can make 
the sound quickly and consistently over the 20 or 25 minutes of the 
learning session and It's easy for the Speaker to hear and to Identify 
which one was said* So it Is Important that the Listener be fast with 
his responses and It Is Important also that he be quite clear In terms 
of signaling the Speaker correctlyo Let us take one more series on the 
variable of loudness* There will be several sentences with the Listener 
response after each sentence. Your task Is to say at the same time 
the Listener says ”ura and um»” Be sure you change from the 
negative to the positive, from the uit/” to ”um HM» on the 
appropriate sentence* For each switch at the appropriate time, will 
you score a plus In one of the boxes at the right side of’ Page 3-2 
across from the particular variable that you are working on* So for 
the loudness variable, If you switch at the right time, mark a plus 

in the box to the right of the variable loudness. If you switch at 
the wrong time, record a minus* 
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Hejfe we goj ’’How large Is the sun compared with the earth?'* 

”HM* um,” "How large is the sun compared with the earth?" "HM* um," 
"How large is the sun canpared with the earth?" "urn HM*o" If you 
switched on the appropriate sentence, give ynurself a plus on the 
r.ight hand side ; if you did not, give yourself a minus*, We will 
count these plus and minus scores wh@n you con^lete the program so 
be t:,ure and keep careful track. Let us move on again to another 
exBM^le on loudness, "itoday is Friday." "HM* urn*," "Tbday is 
Friday u" "urn HM*c" 

Siow to Variable Number !Uwo, voice quality. Again, you’ll hear 
a series of sentences. Your task is to switch from the minus 
"HM’ urn" to "urn HM’" at the same time the voice on the tape does so* 

"Why are the flagpoles surrounded by lightning rods?" **HM* um." 

"Why are the flagpoles surrounded by lightning rods?" "HM* um." 

"Why are the flagpoles surrounded by lightning rods?" "um HM’." 

Another example from voice quality. "Give the abbreviations for 
January and February." um." "Give the abbreviations for 

January and February*" "HM’ um." "Give the abbreviations for 

January and February." "HM’ um." "Give the abbreviations for 

January and February." "HM* um." "Give the abbreviations for 

January and February." "HM’ um." "Give the abbreviations for 

January and February." "HM’ um." "Give the abbreviations for 

January and February." "um HM’." If you switched on the appropriate 
sentence, give yourself a plus, if not, give yourself a minus over 
on the right liand column. 

Let us iTiOve on to the variable pitch. The problem here is to 
maintain a variety of pitch that clearly signals key words and 
sentence types. Here is an example, "How often does the century plant 
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bloom^" ’’HM’ ura**» ”H6w often does the century plant blocwi?” 
um#” ”H6w often does the centurs» plant bloom?** **HM* urn.” 
often does the century plant bloom?” ”um HM**” A plus for the ri^t 
switch, a minus for the wrong. One more exan^le on the variable of 
pitch. *’What is the chief purpose for Industrial strikes?** **HM* um.** 
*»What is the chief purpose for industrial strikes?** **HM* urn.” **What 
is the chief purpose for Industrial strikes?** **HM* urn.** **What is 
tiie chief .purpose for Industrial strikes?** **HM* urn.** **What Is the 
chief purpose for industrial strikes?** **um HM* .** A plus for a switch 
at the right time, a minus for the switch at the wrong tiiie. 

Let^s move now to the variable of rate, The problem here, of 
course, is to maintain a rate across a s^tenee that make it easy for 
a Listener to understand, **Name some uses to which electricity is put,** 
**HM* urn,** **Name some uses to which electricity is put.** **HM* urn,** 

**Narae some uses to which electricity is put,** **HM* um,** **Name some 
uses to which electricity is put,** **11M’ uni,** **Name some uses to which 
electricity is put.** **um HM*.** A plus for the ris^t switch, a minus 
for the wrong. From sentence to sentence in the Learning Systan 
you will sometimes observe very substantial changes from one modification 

of a sentence to the next. ^Ihis is one of the reasons why iii your work 

% 

as a Listener it is so very important to stay with a sentence until you 
are confident it is both intelligible and acceptable, for the members 
of the audience that you represent, Anoiiier exanq^le new ftm 
variable four, rate. **tfliat would cause tiie air to escape from a 
bicycle tire?** um,** **What would cause the air to escape from 

a bicycle tire?** **HM* um,** **What vwuld cause Hie air to escape from 

a bicycle tire?** **HM* um.** **What would cause the air to escape from 

a bicycle tire?** **HM* um.** **What would cause the air to escape from 
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a bicycle tire?” A plus for the right end a minus for liie wrong 

time in switching. Move now to Variable Five. In the Learning Ses8ion»you 
would say at this stage*” We will now work on Variable Five which is 
articulation*” Your Speaker would say a sentence perhaps in this way* ”Name 
a famous Indian trlbe«” ”HM* um*” ”Name a famous Indian trlbCc.” unio” 
”Name a famous Indian trlbeo" ”HM* um*” "Name a famous Indian trlbeo” 

”um HM^o” Plus or roinust give yourself a score on the rl^t side 
across feom the variable articulation* Another example ftora articulation. 
^Explain \Aiy a cork bottle floats*” ”HM* um.” "Explain why a cork 
bottle floats*” ”HM’ um.” "Explain why a cork bottle fJoats.” ”HM* um.” 
"Explain why a cork bottle floats." "HM* um." "Explain why a cork 
bottle floats." "HMV itoo" "Explain why a cork bottle floats." "um HM’." 
Plus for rl^t switch, minus for wrong. You now have some practice 
in reacting in the way that you would react as you listen and is you 
signal a Speaker whether or not his sentence as he said it that 
particular time was or was not intelligible and acceptable to the many 
persons in idle audience that you represent as a Listener. If you 
are not Ininedlatcly and fully confident that the sentence would be 
both intelligible and acceptable, the best thin® to do is slaply to 
say, ”HM’ um." Your Speaker then will repeat and modify the sentence 
one more time and the chances are always very good that it will be 
much improved the next time around. This,, you should expect, and this 
indeed you will find as other Listeners before you have found. The 
remarkable thing about the role of the Listener is that after you 
listened to other persons for a period of time you will discover, 
perhcps discover rather suddenly at some moment^ that you also hear 
yourself for the first time in a very different and a much more complete 
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way. It Is this aspect of the role of tlstener which Is most valuable 
to you as a person. If 3^u listen to a Speaker for a session or for 
several sessions, you’ll start hearing yoitrself In a way that permits 
you to change your own speech as you are talking, Ihls Is one of 
the major goals of the Listener Program. 

We now leave the six essential variables and turn to the flow chart 
for the Performance Program. Will you please turn to the next page. 

Page 3-3, Notice the now familiar flow diagrams starting at the tc^ 
center where you begin the Performance Brcgram;* the first rectangle 
with the words LIStENB^ ASSIGNS -NEXT VWRIABU2, You of course now know 
how to do that. You know how to read tihie r^^tangle below that vdiere 
the Speaker says one complete sentence. The diamond below describes 
the hardest work and the most Important work that the Listener performs 
Below Hie word Listener, will you please write In the word confident— 
C-O-N-P-I-B-E-N-T, The decision of confidence on the part of the 
Listener signaled to the Speaker Is the single most important decision 
that the Listener has to make. He has to decide whether or not a 
particular sentence as It was said at that particular time was or was 
not Intelligible and acceptable for the audience that he represents. 

Will you draw a line cHit ftxmi the left of the dlanxind, the Listener 
confident question. , . Draw a line out to the left; Join It to the 
arrow. The bottom block says: SPEAKER REPEATS AND MODIFIES 
SENTENCE, On that line, that you've just drawn, will you write the 
negative response ”HM’ urn,” Spelled simply ”H-M* u-m”, **HM’ urn,” 

This is the most critical reaction that the Listener makes. Occasionally, 
in re.l.ation to this decision of confidence or no confidence, he will 
receive guidance from the Evaluator. This probably will not happen 
more than three or four or perhapsa half d6aen times per session,-. 
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So when you serve as Iiistener^ you should expect once :tn a while* not 
often* but once in a while* tkat you will receive a signal from the 
Evaluator in relation to your vote of confidence on a eetitence that 
the Speaker has just said« 

Returning now to the main line of the flow chart* draw a line 
from the bottom of the first diamond to the top of the second diamond. 
£^?an the Listener confident diamond to the Listen- two-minute diamond, 
the one in which he decides whether the Speaker has gone two minutes 
without modification, on the particular variable. So will you write 
in lUO-KCNUTES WZIHOUT MODIFICATION in the second diamondo Beside the 
Listener’s chair in the PerfoTmance Rx)gram Session you will find two 
docks. The first of these clocks is set at two minutes to help you 
in keeping track of the time a Speaker has been on a particular 
variable without having to modify any of his sentences. Bacli time 
you make the negative response* each time you say, ”HM* urn*” you 
reset the dock to two minutes so every time you say urn ” with 
your right hand reach out and reset the dodk* This is the clock 
dealing with the change from one variable to another* from going from 
Variable Zero to One* from One to !f^* and from Iluo to Three and ac on. 
It regiJiires that the Speaker spend two minutes on a variable without 
errors without having to modify a single sentence. It is very in^ortant 
to the progress of the Speaker iiiat you keep accurate time and 
accurate account of how long he has worked on each variable without 
having to modify a sentence. You’ll find this is something you can 
do very easily. You will 3x>tice that*as the two minutes « .apse* a 
li^t turns off so that both you and the Speaker know immediately 
that you are to shift to the next variable. 





There is another clock« This one has to do with timing the 
entire Performance Program session* The session normally runs 
about 25 minutes 0 So, when you begin the session, set the session 
timer* When it turns out the light, you^U know you^ve come to the 
end of the session. 

In the diamond to the left, will you please write in TXMB TO END 
SESSION. Write in the word end**E-N-P-- session— S-E-S*Srl-0*Nr-ln the 
diamond to the left. In the bottommost diamond, you'll see again the 
word LIST^'^ER and the letters’ A»S«C. The question here has to do with 
the', end of the training period for the particular Speaker you are 

c 

working with when he is about to . complete Assignment Six. Will you 
write in the words ASSIGNMENT SIX COMPLETED. Assignment— A-S»5^I-G-N» 
M«'E»N'»T— sl3c-»S«I»X— con^leted— *C-0»M»P-L-E-T-E«D. Listener Assigmnent 
Six Completed. When year Listener has completed Assignmerit six, he has 
completed his work in the Performance Program and Is then prepared to 
go on to the next program, the Terminal Program of the Speech 
Communication Learning System. 

By now you should have filled in all the diamonds, drawn all the 
lines on the flow chart. If you have not yet done so, will you 
complete it now. 

WiU you please turn now to the next page for the Checkout 
for the Listener Hole. The Checkout should take about two minutes. 
Before you begin, will you please stop the playback device. 

Welcome back# Very quickly now, let us go over your answers 
to see that we agree on them. Number One, the Listener represents 
persons who are unknown to the Speaker, who were unfamiliar with the 
content of the sentences he says, yet who must act on what they hear. 
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Objective Munber e sentence Is notified by tiie psoeesa of the 
Speaker aaylqg a sentence^ tilie hiatnisr reacting qml<dcly to sod 
aoeurately to it« The Speaker cither repeats and laDdifiea the sfmtence 
or goes on to fom a ne» sertence# Objective Kunber Three* fbat and clear 
reectlon to the six easentiil variablea. IfmxK score here la baaed on 
the right and mrang* the pXos and sdtnua respe^a yon i»a£e to the 
exanpXea given earlte in this progrma* you please ^te in tttsa 
tmhm if yen have last already %sie ao« Snaher Fanr« the tietener 



deoiaiflna are* first of all* ahen the Speaker says one cenplete aettence* 
tile LiateaNrr decides adwther or not he is oonfident* and ti$pnalii that 



reaetion to the Speaker* Second* dcciolons oade by the Listener center 
on the dminitig of variables* Be keeps traede of the tine* he obaervea 



the light in the leamiag seaalion room* and he anvea fron \toiabXe One . 
to Variable Tno and Tho to Three at the appropriate tint* Deciaion 
Huadiar Three* ohen it ia tliia to end the eesoion* Again the listener 
tiata the thBing elodk and the light device to vdee that deeislaiu The 
toatth deeiaioa* the Liotnaer rtleaaea tba Spaaker fim training* This 



jOQCnre itai the Spodktt hiM aobccoalhlly oon^et^ Asaigosont Sin* 

• • • * ■ 

(bis last ginih'dse^*;. shoold reoall shat im ea^ prevtodly . . 

in tha VMtable Hodiflnatto g rogra n * ft po p awti One. The Listener ia 
the one peraoii aiOft responsible fiOF a Spedeer^a learning to be jncM 
effective In apeirahHSOsannication* If the Listener does not algMa 
ladk!^tf<Ksc«ifidenea ehan the Speaker tends to nakt Listinara leoic 
oonfidenee* the ^caOcer cMoot diange* If tha Listener Just site, there 
and lets fbo Speaker talk* the Speekar canno t change* Xf the listener 
fltt ^ Spettksr emmot dungi«^ 
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For tbo Sj^aker oven to try to chsiig^i tht listener imst ssy> 

0 

um.” Mien Mie ListcMr says, tim** to the S^^ker^ .lte 1 not 
punishing him; he Is merely giving him Informetlon* To withhold 
that information 9dien it is needed Sm punishment. 

t 

let us assume the worst of aU possible Berfomence FTogram 

sessions. In that worst of all possible Performance Brogram sessions 

neither Hit listener nor Mie Ihraluator says, um*’ thiraug^xiut the 

entire session^ Shis iis the worst of all possible Ferfonhance 

Itogram sessions because^; first of all, it. is almost inconceiy^Ic 

that any ^aker can i^$^ a.lfist«der'',|ip4 

EsmTiMItart in avery sen^^ ht says on. variid^lea for such i. l^g 

tins. He has to .produ^^ ilaekHof«*confi^'n^ on at lhast one or two r 
' ■ “ ■' . ' h- '■* i' ' 

sentences on one or Ucii^' .of ths six va^ii^ts' over that much time.. 

. .y . r V' ' ■ 

Bet since the listeMrji^s not say, ^^ \i^'^;even once, the iS^e^r 

* • a 

will complete Aaslgi 9 ie%|^ throui^ minutes,. 

the eeselon will en^<. %ieaker wil^ go on to n?ogremf . 

Xn Bpogran Six he j^$^s or more the .r - 

amount of aessionc^. .to ici^lett 1^ Terhti^)!; JA^omance Brogriaki,.^ 
coii|iared with hoiif; take improved in the ' 

Perfor m a nce BPogrW..^ ' In title poaeible caeM'ili^ ji^' 

assume that be recci^)|'^ same lack .Um** in a TOrmiiuil^ 

• I • • 

Ferforasnee mmIoq rtcelvad 11$ |^i^onMncc Bragi^. 

la alMost liposalbl^'l^iisi^ the £vali#fo^^ be dlffierant 
likelihood la extrenie|y '1^ that one S^a)^ car get two persoha In 

• # * > « i 

« . , • • / . . 

both fSrograms who not signal any lshl<!*of*ci6nfidenee to him at soy 
time. However, let us oiisumc that thill dM^ly worst of all possib^ 
sesaiona dots setuad^ o«tcur* Hesw the' jQ^ker Icb^b the Teiminal 
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Berfonnsnce Itogram fllnid l^pptstB for e Svalustion. Xhi 



■*v 






Terminal Evaluation conaiaia of tln?et peimria idio are not learnera in 
the Speach*Ck>nimuiicati^^ learning. $yatem. in the Terminal Evaluation 
thia leaker will pdt produca-diaifitosoe- ^ BWMtora . 

jbeoBuae of hia lack of oohiBeol on the f^^^ ajtx varidtilea* So hie 
be aent all the way coiwlete th|"|jl^ Berformance Frogim\&l^^ 

over again. The co^ .tp .'i^e ^^ker? igi^lMn minutes wasted » and 

. , 

ten tinea as long to 'delete the Termibal Benormance Brogram, ^ 



>. • 
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he must also conwlm that Program over a^in. And he is a pex^o 



idioae desire to do well bh both the 



nM>gram and the 
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* • 

f 

i' •• V* . 



Terminal Program is n^hi now. )|e! didn’t have a thi^ )tio 1dd’ 

with it! It was the '.’^^^aa* of hiai'^^^li^l^ idto wouldn’t * 

''*W’ um” that gave 6i this 

If you fuel th^.'sip^' do not know l^^ jl^i^^ttener idien to wV” 

yo9i can always One, Vhr^|f..iic^ification. 

^ • • •.•t* • » • 

:kve not sure idiat peijif|^)^ cmjtit to aai^^^^]l^. j«hen they make , 
"confident of then /bi|^':|i|||hat they aay^.^^';i^' repeat Fpogran.,]^^:i,^ 
Variable Identiflqatlo^^^ 






Finally, If ra'^Qi^tov raporta g|?|iJ^'Sii^nar new aa^^^f u»" 






except tdien the hiii| 0|^^ it» that biatehe^; 

,> ... ' . 

have to conplete and OatiJiS^Jp^in before he 

another Brrfomap^ aeaaion. jbecause it is ¥<^. 

titf ’ 

• ••' • .5-^ •' ■■? 
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The ^eech-Cpoin^£cp|U^ bearn 
the Listener idio laeddi eo^idence aaya, . im.” When the 
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_ ffimaBKteaa dwing|«^’!!^ 






??>■ si;* 



does not say, *HM’ un,;’’! Sfyatem atllii gui^ change, hut ti«e. 
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SpMker will have to ht In the $y8tcm longer before aiy change occurs. 

lie come now to the end of the blatener Role jFtogram. Whenever 
you have tiins, please feel free to observe the work of the bistener 
in a {toformance Bragram. the next Bpelimlnary Brogram is Brogram 
Iknbcr Bour» the Svaluator Sole: B^(lgram. Xf tibia prog»«n is on a 
reel and not e oartridai, please rewind the t<q(>e before you go on to 
the next program, lhaids you. 
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SPEECH COMMUNICATION LEARNING SYSTEM 



4— EVALUATOR ROLE PROGRAM 
(Audio Script) 

This is Prograjij Four— Evaluator Role Program, This is the Speech 
Coninunicetion Learning System Evaluator Role Program* Program Number 
Foinc* Please open your Handbook to the section on Program Four- -The 
Evaluator Role Program, 

In the Speech Communication Learning System* there are six 
essential variables and three essential roles* The three roles are 
Speaker* Listener* and Evaluator. The Learner speaks with the help 
of a Listener he modifies his speech and improves it* A Learner 
listens by paying close attention to a Speaker and thereby learns to 
hear himself more completely. The Evaluator observes the cofnnunlcation 
between the Speaker and the Listener as they work together, 

t 

There are two specific objectives for this program. First* to 
guide the Listener decision when necessary* and second* to record 
response data on the Performance Program, 

Turn ncjw to the Response Section on Page 4-1. The Evaluator 
guides the Listener— G-U-I-D-E-S— the Evaluator guides the Listener, 
This is indeed his main job in the role of Evaluator, On to Item Two, 
The Evaluator guides the Listener decision of confidence— C-O-N- 
F-I-D-E-N-C-ET-During a nomcal learning program* a Listener will 
decide whether or not he is confident 100 or more times. During that 
same performance program* the Evaluator must decide whether or or he 
agrees with the decision of the Listener, 
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On to Item 2hree In the Response Section. The Evaluator also 
guides Listener decisions on changing variables— V-A-R-I-A-B-L-E-S, 
on time to end session— E-N-D— session and when assignment six— S-I-X— 
is completed so the E\raluator also guides Listener decisions on 
changing variables ^on time to end session,and when Assignment Six is 
completed. 

Tio Item FouTo Each of the four Listener decisions are no— N-0— 
or yes— YVES'S— decisions. This is very important . 

Item Five, ^e Listener signals coniideiK^e with urn” or 
”um HM’o” urn” is spelled u-m” and ”um HM»” is spelled 

”u«m So the Listener signals confidence with urn” or 

”um 

Item siXo. The Evaluator signals agreement by silence— S-I-L-E-R-C-E. 
If the Evaluator agrees with the decision that the Listener has made, 
he says xiothing and does nothing. 

Item Seven^ the Evaluatox signals disegreement by nodding his 
head. Nodding Is N D-D-D-I-N^— his head-«-H-E-A-I). 

Number Sight. The Listener changes— C-H-A-N-G-E-S— his decision 
when the Evaluator signals him to do so. !HiuSf if after a particular 
sentence the Listener says, **KM* urn” and the Evaluator believes he 
should have said, ’»um HM*,** the Evaluator would shake his head sideways 
indicating disagreement and immediately the Listener would change 
from his ”HM» urn” to a clear ’»um HM»« which would signal the Speaker 
to go on and form a new sentence. So the Evaluator simply has one way 
of signaling the Listener that he disagreesi he shakes his head sideways 
in a way that makes it easy for the Listener to see. The Listener 
then changes his decision, his yes-*no decision from no to yes or 
from yes to no. 
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There Is one exception to the general rule that the Evaluator guides 
the Listener’s decisions. This exception happens «hen»on one of the Speaker’s 
sentences, the Listener says, um” for the first time. In that case the 
Listener is saying that he lacks confidence in what the Speaker says and no 
guidance is needed from the E*-aluator« The Evaluator must try to figure out 
why the Listener said um,” why the Listener lacks confidence in that 
Speaker on that sentence. The Evaluator therefore tries to figure out why 
the Listener lacks confidence in the Speaker before the Speaker revises that 
sentence for the first time. By the tibne the first revision of that 
sentence occurs the Evaluator should be ready to guide the next decision of 
the Listener. That next decision, after the Listener has once said um,” 
^ subject to change by the Evaluator. If the Evaluator agrees with the 
Listener on a revision, he remains silent. If he disagrees with the Listener 
on a revision, he nods his head. If the Listener says, um” on a re- 
vision, the Evaluator will disagree by nodding his head up and down to mean 
”yes” or ”say ’urn HM’.” If the Listener says, ”um HM’” on a revision, the 
Evaluator will disagree by nodding his head sidewyas to mean ”no” or ”say 
HM* um.” When the Speaker says a sentfmce and the Listener remains silent, 
the Evaluator may nod left to right which signals the Listener to say um.” 
And when the Speaker revises a sentence, the Listener must say either ”HM* usf 
or ”ura HM*” cn that revision. And in either case the Evaluator can disagree 
with him. 

Hence, the Evaluator can disagree with any Listener response to a Speaker’s 
revision, and he can disagree with a Listener’s silence on any sentence 
the Speaker says. The one and only one time the Evaluator can not disagree 
with the Listener Is when the Listener’s response is ”HM’ um” to what the 
Speaker says— not to his revision but to what he says originally. 
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Will you turn now to Page 4-2, You*H notice down the center of 
the page, the flow chart that we have worked with previously and that 



you will work with again In the performance session o At the top It 



says BEGIN PERFORMANCE PROGRAMo Ininedlately below is the rectan^ej 
LZSYBNER ASSIGNS NEXT VARlABL£«»nd SPEAKER SiAYS ONE COMPLETE SENTENCE 



followed by the first decision that the Listener makes o It*s also 
the most frequent decision that he makes 8omr=! 100 or more times In 
each Performance l^ogranu * 

The Listener decides on the basis of the sentence he has just 
heard whether or not he is confident* That seaitence was said in a way 
that would be intelligible and acceptable for the audience that he 
represents o If he says '*HM* urn” or no, the Speaker repeats and, without 
changing the wording of the sentence, he modifies that sentence* 

At this point, the Evaluator has heard the sentence at the same 
time the Listener heard it and he also observes the signal of confidence 
that the Listener sends to the Speaker o If he is in agreaiient, he 
says nothlngo If he is in disagreement, he shakes his head Indicating 
that he is not in agreement « At that point the Listener very quickly 
says ^um In other words, he changes his vote of confidence on 

a particular sentence* In this sense the Evaluator has the final say 
so and the Listener does not argue with him* 

So the normal chain of events, the Listener assigns the variables, 
the Speaker says one sentence, the Listener is confident or not 
confident, he signals the Speaker, the Speaker either ^^es on to 
produce one new sentence or he modifies the sentence hao just spoken. 

Now along the right hand side, one sees how the Evaluator does the 
work that he Is supposed to do. In the rectangle to the right, the 




first one, will you mite in EVAIiJAlOR HEARS SIEAKER'S SEHIEHCB, 

EvsXustror h68t*s»»H«*B«A»R«*S»»8peaker"*»5»*P»E**A“K<»E^R*» *S«»«»S6n1rsnc6'»»» 
S-E-N-T-E-N-C-E. Imnediately below that Speaker hears Listener signal 
of confidence, will you write in EVALUATOR HE^RS LISTENER— L-I-S-T-E-N-E*R 
SIGNAL OF CONFIDENCE— C*0-N*F-I-])-£-NoC-E« WiU you write those words in. 

Ibinediately below is the diamond which signals the Evaluator 
imist make his key decisiono Does he agree or does he not agree with 
the decision that the Listener has signaled to the Speaker? So will 
you write in the diamond EVALUATOR AGREES WITH LISTENER, agrees with 
Llstener^*»L»I-S-T»E-N-E-R. If no, the Evaluator must then guide the 
Listener decisiono In the rectangle imnediately off to the left beyond 
the word NO, wiU you write in EVALUATOR GUIDES LISTENER DECISI(»l— 
6«U-*I»D-£*S— LISTENER D£CISIC»Y— D-B«C*I-S*I-0-N. 

Now you have the complete picture of the work that the Evaluator 
does in relation to any single sentence that the Speaker sayso In 
other words he does very much what the List^er does, but he has the 
power to guide the Listener decision. 

Will you turn now to Page and we will continue explorlns tha 
work the Evaluator must do as he guides the decision that the Listener 
makes. There are three additional decisions that the Listener mukes 
during a performance program. These are indicated by the diamonds in 
the middle of the page. The Listener must keep trarsk of the time, find 
out when a Speaker has worked on a particular variable for two minutes 
without having to modify a single sentence. I^diately to the left 
of that, the Listener must keep track of the time. He has a time 

I 

clock to indicate the length of the performance program. When the 
time period is over, a ll^t goes out and this is a signal to end the 
session. Occasionally a Listener may miss this signal and the 
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Evaluator would need to indicate as briefly as possible that it was 
tine to end the sessiono Finally, the Listener must recall when 
Assigmuait Six is complied » ihis is the final assignment in the 
Performance I^ogram where the Speaker is instructed to work on Variables 
Zero throu^ Five at the sa'me tine and, when he ntalntains these 
variables within their limits for two minutes, this is time to end the 
Performance }*rogFam<, 

This GU/^letes the information on Objective One, to guide the 
Listener decision when and where* necessaryo This is the most important 
tl^dng that the Evaluator does In the run of a performance programo 
m many ways it parallels with the work of the Listener but in many 
ways it goes far beyond that because, when the Listener makes an error. 
It Is the task of the Evaluator to set it straight and to do so 
immediately o As In all of the previous programs, the emphasis here 
is on speedo The Evaluator must react in less than e second so that 
the Listener can relate this corrected signal on to the Speaker<> 

At the right of Page 4-3 x^jill you write in the words OBSERVE 
LISTENER DECISIONS o The Evaluator observes Listener decisionso 
Will you please write in those words* OBSERVE— 0-B-S-E-R-V-E— LISTENER 



DECISIONS— D-E-C-l-S-I-O-N—S. lamediately below the rectangle, in the 
diamond, will you write in the words EVALUATOR AGREES— A-G-R-E-E-S— 
WITH LISTENER— L-l-S-T-E-N-E-Ro If the Evaluator does agree with the 
Listener, the answer is YES and he singly continues observing. The 
answer is NO, he take such brief corrective action as is necessary. 

In other words, he would very briefly, in a word or two, tell the 
Listener what the problem was and if necessary tell him what to do 
to correct it. 

The job of the Evaluator is to guide the Listener to make sure 
that the Performance Program moves along smoothly and it is his 
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responsibility to see that indeed the lidstener and the Speaker do 
profit from the Performance Program, 

Wte move now to the second objective for the Evaluator Role Program, 
Ihia is to record response data on the Performance Program, Will you 
please turn to Page 4-4, At the top of the page you’ll notice a blank 
after the words EV&tUATOR NAME , B>UoMed by a request for the hour 
of the Perfonnance Program and the date. These are just rainlmsl kliids 
of information we’ll need to be able to trace back to a particular 
Performance Program, Below that are categories for strong points 
and weak points. We would like you to record response data that 
indicate to you the strong points in the particular performance program 
that you evaluate and we would also like to know the weak points In 
the particular perrormance program that you evaluate. At the end of 
Hie session we would like you to make one or more recomnendatioRs 
for Inprovement of the Performance Program as you think It could be 
In^roved, 

These recomnendations could be very Important to the Speech 
Coraminlcatlon Learning System staff In revising future drafts of the 
program. After observing a particular Speaker and Listener work^ 
after recording the strong points as well as the weak points^ we 
would expect that It would take a very few minutes for you to make 
one or two very helpful recomnendations for program improvement. 

Please turn to Page 5-5 for the Checkout, Ttes off the playback 
device, con^>lete the Checkout and then turn the playback device on 
once again. Very quickly let us go over the items on the Checkout, 

The Evaluator guides the Listener, The word you should have written 
in is QUIDES, Number Two, the Evaluator nods or shakes his head 
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side^ys xihen he does not agree. Ihe Key word is AGREE witdi the decision 
‘ ■ . . • : ^ . ! 
that the Listener has Just made. Number Three^ the Evaluator shakes 

hie head sideways » the Listener changes, the Listener changes his decision. 
Number Four, the Evaluator also makes notes on the responses of the 
Listener and the Speaker during the P er f o w aa nce Program. In oth.r words, 
the Evaluator also takes notes on the responses. Nusd^er Five, from these 
notes he makes one or more recomnendationa that the staff will en^loy in 
revising the Speech Coenunication Learning System. These reconnendatlons 
are very important to the staff and will be made good use of, so we 
would appreciate as much care as you would take in making these recommen- 
dations for us. One additional use Is made of these Evaluator reports. 

If the Listener does not say, **Iftl* mi" when he or the persons he repre- 
sents lade confidence, the Speaker cannot change. When this happens, the 
Speaker takes nidi longer to complete his progress throng tills Learning 
System. To avoid causing any Spsaker such extra time, would you please 
note on your Evaluator's report if you worked with a Listener iho never 
said, "HK' urn" except when you nodded for him to do so. And please call 
this to the attrition of the Learning Supervisor as soon as the session 
ends.. That Listener has not mastered Programs Zero and One and he will 
hold other Speakers back unless he completes Progrem Zero and One again. 

The Evaluator has one other fbnetion to perform in every Performance 
Program session. At tiie beginning of each session the Evaluator will 
check to see that the Speaker aits in the ^^ker's chair, the Listener 
sits in the Listener's chair facing him, and he as Evaluator sits just 
behind and to the side of the Speaker. Then he signals all of them to 
turn to tiie correct page of Section Five in their Learner Handbooks. 

Turn now to Section Five in your Handbook. Notice that pages 5«1 and 
5-2 are the Speaker's checkout script. Pages 5-3 and 5-4 are tiie 
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Llatener*d Chei^ut acrlpt* And Pages 5*5 apd 5*6 are the Bvaluatcr^s 
Checdcout script* Now turn to Pag^s 5-3 and 5*5* Notice that the scsrlpts 
are exactly the sanie» as it aaya at the top r>f the page* except thati when 
a l^mer in one role asks a learner in another role a question, the o*ie 
who a^ the question can eee the anewer he should hear, hut the one who 
mat answer that question can not see Hie answer he should give^ if he is 
following his own scrdh^t* 

Ihia script Is to he read at the beglnnliig of every Perfonoance 
Program session. It takes a few minutes^ hut It saves time in the long 
run because it insures that every learner knows his own Job before he 
begins. Look at Hie column on the right of any of the six pages frcxn 
5-1 to 5-6. Notice Hiat, when a learner do^ not give the reply he should, 
the one wlio asked the question merely repeats his question. He does not 
give hints. Eventually, the one who gave the wremg answer will get it 
ria^t, even if he has to look at someone else'a script in his Handbook. 
When he does answer correctly, he will learn to associate his answer with 
qyteytlpn and not with some learner* s hint. 

As far as the Evaluator is conoemed, it is the Evaluator’s job to 
see that every Learner brings his Lesmer’a Handboede to the session, that 
each one one sits in the chair he should, that the script is read to 
beginy^ession, and that hints ere not given if any question is incorrectly 
answered. 

We’ve coaie now to the end of the Evaluator Role Program. Yai are 
now prepared to begin work in the Perfcnaance Program. You will now 
need to sign up for the Performance l^xigraau In the Performance Program 
you’ll expect to work on the six essential variahlea and to serve in the 
three essential roles. IQia essential variables again are eye contact, 
loudness t voice quality, pitdi, rate, and articulation. Hie three 
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essential roles are Speakep« ZdLstener« and Evaluator. The Speaker 
nonnally talks from £raa?nentary notes of one variety or another« aometliaes 
taken In lecture oourses^ oonetlmes taken on items of interest In his area 
of specialisation. It is important that these be note fragments fi!om 
technical material. Die Listener resets to those sentences said 1^ the 
Speaker. He says either uoi” or '*urc HM*” Indicating to the Speaker 
that he should either repeat and modify the sentence or that he should 
go on and make one nea sentence. The Evaluator guides the Listener 
decision and takes notea on the responses ' of both Listener and Speaker 
during a perfonnaoce program. 

All six variables are approximately e(piBl in importance. All three 
roles are approximately equal in importance in terms of learner progress 
in the Speech Communication Learning System. 

This is the end of the Evaluator Hole ]^i?ogram. If this is a 
cartridget please turn off the playback device. If this is a tape 
recordings please roll back the tape before turning off the playbadk 
device. Thank youu 
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6-*»!!£BMlNAL KOLE PROGRAM 
(Audio Script) 

Pop you to be qualified to begin this program, your delivery slcills 
are well above the average of pereone your, age* And iMs is no 
achievement* 

«iis program. Program Six. la called the tewinal Role J?rogram* 

This Terminal Role Program prepares you fcsr participation in what is 
called Hie Terminal Performance Program* 

ttim to Page 6«1 of Ryogram Six, Terminal Role Program, in your 
Learner ♦ 8 Handboolc* Notice the Specific Objectives listed at the top 
of Page S-1. The Specific Objectives of the Terminal Role Program 
are (1) to describe the variable of diction, (2) to describe the. two 
roles of Speaker and Evaluator In the Terminal Performance Program, 
and (3) to describe the two activities of developing and questioning 
in the Terminal Performance Program* 

In the other Performance Programs in idiich ycc. paarticipated in 
some or all of the roles of Speaker, Listener and Evaluator, the 
objectives of Hmse programs were to enaU.e the persons in the speaker’s 
role to naintaln listener confidence on six different variables* These 
six variables were eye contact, loudness, voice quality, pitch, rate^, 
and articulation* You may recall that in the Variable Identification 
Program, Byogram Zero, a seventh variable mentioned* !Hie seventh 
variable that was mentioned in Program ^ero is the variable of diction* 
But it was said at that time that diction would not be discussed or 
worked on until the objectives of the ^ellminary and P«nyfonnance Program 
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had been echieved* No^ that these Preliininary end Perfomyance Fr<igrain 
objectives have been achieved^ let*s begto to look closely at tliat 
seventli variable^ dictioiio 

Por a snoment imagine that you can divorce completely the meaning 
of any sentence or group of sentences ftom the particular words and 
word order that are used to convey this meaning. We could then refer 
to the possible variety In selection of words and word order that do 
not change the basic meanj^ of sentences. For example ”You threw 
the ball” and ”Xhe ball was thrown by have the same basic 
meaning. Botii refer to the same subject^ ”the ball.” Both identify 
what happened about that subject of ”the ball.” It was thrown and 
”you are the one who threw it.” Hence, we could even select the 
following series of sentences as having the same basic meaning as 
”You threw the ball..” They are, ”The ball is vliat I am talking about. 
The ball was thrown. You are the one who threw the ball.” 

Now complete Statement Number One on your Response Form, Diction 
is related to the speaker’s choices of words aiid their order ttot do 
not change the BASIC MEANING of sentences. 

This choosixig of words and word order is related to diction, hut 
it is not diction itself. To consider the meaning of the variable 
diction itself, let us give a name to any basic idea that a speaker 
Gommunicates that his listener could not have predicted would be 
communicated. Let us call this information . Infornmtion, then, does 
not consist of any basic Idea coinmmicated by a speaker* Information 
refers only to any basic idea that a listener did not know before 
it ms spoken. For example, if a speaker says, ”He’s my brother, you 
kncw,”and,lf the listener already knew he was his brother, the sentence 
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provides no infox^tion* Henccs any sentence wipn a basic idea t^t 
the listener could have predicted coinpletely befbre he heard it can** 
tains zero information, ;no information« 

We are now ready to define diction itself. It should be recalled 
that Variable Four, Kate, refers to variety in syllable flow. Dif.tion, 
then,; refers to variety in information flow. But here the variety in 
information flow that is diction is controlled by the speaker's 
selection of particular words in a particular order. 

Wow c<mplete Statement Number IWo on your Response Form. Diction 
is variety in selection of words and word order to control the flow of 
IWFOKM^TIQK. 

®iis control of infommtion flow by selecting particular words in 
a particular order is closely related to the listener’s confidence in 
the speaker as a person and to the listener’s confidence in what the 
spealcer says. 

What is true of Variablss Zero through Five in terms of their 
relation to listener confidence is also true of this variable of diction. 
Hrnce, let’s review these relationships for a moment. 

Listeners make judgments about a speaker in the first few seconds, 
and these judgments about a speaker tend to be very eindlar regardless 
of which listener forms these opinions* There is no accuracy except 
by chance in these opinions. That is» th^e is no accuracy In the 
sense that these opinions describe how the speaker actually behaves in 
various situations rather than how almost everyone thinks he behaves 
in those situations. 

The variable of diction greatly affects listener confidence in the 
degree of intelligence of a speaker. It seems impossible at first 
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glsmce that a listener can make a Jud^^t about the intelligence of 
a speaker in fi^een second or less9 in which the epeaker will only 
say about five sentences at most* However, even one sentence tends 
to reveal that a huge nunher of selections in word usage and word 
order have been made. 

tet^a look at the first two sentences that tend to occur in a 
Terminal Performance session. Ihe first sentence of the speaker is 
metely a statOTent of his name, and he is asked to give his last name 
first, and then his first name« Stowevet, the, second sentence announces 
«diat "aie speaker will then talk about for at least the next four 
minutes. Let^s look at two and only two alternatives of this second 
sent^ce for a moment. One speaker begins, "The thing I*m going to 
talk about is .«,..uh.,..staii^ collecting, and I*m going to try to show 
you that .•..ub»o..stan5> collecting is not only a lot of ...,uh,t*.fun 
but you can have...;uh..., make a lot of money too." Another speaker 
says, "Stamp collecting, a hobby for fun., .and profit." One sentence 
in each case. But you have heard enou^ al?:^ady that, if each speaker’s 
sentence were t^ped and hwded to you, you would judge with some 
confidence that the second was spoken by a person who is more intelligent 
than the first. Yet, it should be remembered that, as on the other six 
variables from eye contact throu^ articulation, judgments about 
behavior based on diction are also acci^te only by chance. 

Let’s analyze the two sentences. She first one was, "!Kie thing 
I’m going to talk about is ....uh.... stamp collecting, and I’di going 
to try to show you that; ;..uh..,. stamp collecting is not only a lot of 
«...uh....fun you can have •••«uh.«..make a lot oflmoney too." Bie . 
second was, "Stamp collecting, a hobby for fun* u. and profit," 
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Certainly no one believes that the first speaker did not know the two 
words used by the second, ♦’hobby” and ”profit.” Both words could 
easily be eiKpected to occur in the first speaker’s later sentence, and 
research indicates that almost all of the difference in listener 
confidence is related not to which words a speaker knows but to which 
words he uses. 

Part of the explanation of this is that a person seldom tries to 
talk to someone about a si^Ject about which he has no knowledge of the 
vocabulary that one must use to talk about that subject As an example, 

one would not usually choose to talk about stamp collecting if he did not 
• know many of the terms that stamp collectors use. Vocabulary building 
is the main objective of most courses in schools and this is especially 
true of introductory courses. Before anyone can consider ideas, which 
relate vocabulary itemts to one another, he must learn that vocabulary. 

And people just aren’t tempted to taUc about algebra or history until 
they have a considerable vocabulary in the area that equips them to 
talk about algebra or historyo Hence, as one looks at speech-comrraanication 
processes that produce laok-^of-confidence in listeners, one seldcan finds 
a case in which laok-wof-confidence is due to the speaker’s selections 
being limited because the spealcer did not actually know certain words. 

And in most of those few cases when the speaker does not know a word 
that is part of the vocabulary of the subject of their donrounication, the 
listener will generally mention that word to the speaker and define it 
60 that they can conBimnicate efficiently. And the listener will not 
generally tend to lack confidence in the spealcer because this happens, 

A speaker who is just learning about football, and,' therefore, lacks 
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a complete vocabulary of football terms, will be perceived by listeners 
as uninformed rather thaix as having poor strategies for selecting words. 
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Diction, then, is not 3?elated to the size of one^s vocabulery# It 
refers to v?hich words a speaker chooses of those he loiows# 

Word usage, then, the selection of particular words in a particular 
order is how the variable called diction is nanipulated. And this 
process of selecting and ordering T«>rds greatly affects a listener’s 
confidence in a speaker and in what that speaker sayso Look at the 
graph of a relation between (lonfidence and diction sliown on your 
Response Forni^ Notice that lis*lrenGr confidence is related to the 
percent of the speaker’s selections of words and word sequences that 
the listener does not revise. 

The more the listener engages in revision of the speaker’s 
sentences,, the less is the confidence of the listener in that speaker 
and in what that speaker says* 

One kind of listener revising might be called substitution^ The 
listener substitutes his word for the spealcer’s t^rd. Sbe speaker 
says,, for instance, feel,,..’’ and the listener reacts to this beginning 
of a staterrient by placing himself In readiness to receive a statement 
about the spealcer’s feeling, expecting a word to follow I fe^’’ ,sudh ss 
tired, disgusted, disturbed, miserablCe or some othcsr label, of an' 
emotiono But the speaker who said, I feel«*o^* concludes with, "that 
there is another topic that we should explore o” ”0h,” the listener 
says, ”He means he thinks, not he feels Or, a speaker says, ’^We must 
expedite this deliberative .process” and his listener translates, ”0h, 
he means we’re got to decide faster#” 

The listener in these exan^les assumes that hs has a better chance 
of understanding the speaker if he substitutes his own ^ :,ds for those 
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the speaker says. To the extent that his strategy of substitution does 
indeed improve Ills ability to grasp what was said, he tends to lack 
confidence in the speaker, and in what that speaker says. 

Now complete Statement Niotiber Three on yoiir Response. Form. A 
listener must sometimes revise a speaker's infoirmation by SUBSTITUTING . 

But this substitution of words by the listener for words said by 
the speaker is not the only way the listener revises. Consider the 
following example. The speaker says, ’'There are many people oh this 
earth who happen to believe it.” The listener revises with, ”0h, 
many believe it.” He condenses twelve words into three, from ’’There 
are many people on this earth who happen to believe it,” to ’Htony 
believe it.” A speaker is wordy when iiis listener must revise by 
sunmarizlng. He summarizes because he doesn’t need that many words 
to;iget that information. 

Now complete Statement Number Four on your Response Form. A 
listener must sometimes revise a speaker’s information by SUMM/‘RI25ING. 
S^^U^M-M-A-R-I— 25-I-N-6, Sunmarizing. 

The opposite extreme of a listener’s revising by summarizing occurs 
when a spealcer is too succinct. That is, he packs his information 
into too fei'j words. Suppose we have a person who has mastered ideas 
in an area after a lot of learning has taken place. Thf/n he may tend 
to speak to listeners who do not have his degree of mastery of those 
ideas as if they do. This ”speaklng over the listeners’ heads” does 
not necessarily make them lack confidence in him, but it does lay 
the foundation for it. Lack-of-confidence sets in when the listener 
can and does signal the speaker that It is over his head, and then the 
speaker merely repeats what he said, in much the same words as before. 




Consider the following example. Two spe^ers say the satne 
sentence. It is^ ^Logarithms are exponents of a common base.** 

Both speakers are skilled in eye contact and each receives . 
his listener's signal to revise. Remember the original senteice. 

It wass ^Itogarithms ^e exponents of a common base.*^ The first 
speaker adds^ ”lhat is, you take all the exponents of a comnon base 
and those are logari'S^i*’ The second speaker revises with^ *!Chat: is, 
you decide on any fixed ^ some constant, and then any nuii^^ 

at all can be specified. as some power to which yea raise that number, 
you decided on.” ^ first speaker's revision is as likely to kced 
revising as his original sentence. In the case of the second spe^er, 
tha revision would t^d to make the listener confident. If not, . 
it wot .d tend to mkke the listener more cpnfil^ent, so liiat he would 
then ask for an example* ' Briefly, then, diction produces £•» 

j, ■ 

cbz^idence when a listen^ signals the speaker to elaborate and he 
^es not. 

Now complete Stat^ent Number Five dh your Response Form. A 
listener must sometimes revise a speaker's information by ELABORATING. 

Now let's siinaarise various kinds of diction that relate to lack^ 
of«9Gonfidenc8, Lack^'of^tsafidencs tends to occur when the listener 
sigtmls for revision, and Ihe speaker merely repeatSo or the apeedeer 
revises in some way other than the way the listener requires. 

If the listener actually doss nesJ the speaker to repeat, it is 
the speaker's rate that needs revision (Variable Number Four) and 
not the speaker's diction (Variable Number Six). Diction does not 
refer to the rate at which the spe^er produces words, but to the 
rate at which he produces infoxinationik 
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Hence^ SI the liet^er signals lac^-of-confidence because of the 
speaker* 8 infogmation flowo and the spe^er interprets ", 
this signal to mean lac^-of-confidence because of the speaker's word 
flow* the speaker will merely repeat when he should revise* and 
confidence will not be gained* 

How complete Statement Hund}er Six on your Response Form* A speaker 
does HOT revise infoxmjiti^ when he 

tfiuiy times when the listener signals laok-of-confidence* the sp^er 

’ ,1 . 

does provide revision of his information flow* but it is a type of 
revision that the listener does not require* For example* the Ustener 
may need the speaker to elaborate* and the speaker summarizes* Or 
he may need the speaker ,to sunmarizs and he substitutes* H^ce* the 
speaker who does not piraduce the kind of revision the listener needs 
fails to satisfy his listener's needs* 

tkiw complete Statenents Seven and Right on your Response Form* 
Nunber Seven* A sp^ker with listener c<nifid^ce maintains variety 
in BXCTIOH by selecting words and word orders that his listener does 
not tend to REVISE* Humber Ei^t* VSien the listener needs to revise 
a speaker's infsoanation* the speaker with listener confidence will 
maintain variety in diction by SUBSTITUTl^* SUMMARIZIHG, or 
ELABQRATIHQ to his listener's SATlSFACnOH* 

This then* is hgw a speaker? varies his information flow to . maintain 
Ms listener's confideztce* 

How let's look at the Terminal Performance Rpogram in terms of 
the two Tfjles you wi^ p!Uy in any Terminal Performance session* These 
two r&les are the roles of speaker and evaluator* 

How complete Statement Hunher Nine on your Response Form* Xn tiie 




4 
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Terminal ^rformance Pco^p?am the two roles are the SFEAKER^S role and 
the EVMiimxOR^S role^ 

Since you have previously learned about both roles in ^elimluary 
program TOo and Four» at this time tdiere is only the need to find out 
tdiat special tasks tiiat learners in these roles have in the Terminal 
P erfo r ma nce Program* 

Any Terminal Performance session involves three learners^ Just as 
in the Breliminary Perftirmance IhKsgranu However, in the Terminal 
Perfcxrroance ftiogram one learner ia the speaker and the other two ore 
both Evaluators* 

How ccnplete Statement Ihmiber Ten* In any Terminal Pe rf crm a noe 
session ONE learner is the Speaker and THO learners are Evaluators^ 

Every learner coiaes to each Terminal Perform a nce session prepared 
to speak about someliiing that he will probably know more about than 
hie Evaluators will know* He cornea with information to present* He 
knows enous^ about idiat he will say that he is prepared to talk for 
at lycaat four cdnutes on that subject,. And he is prepared to answer 
questions* He makes no notes to bring to tiie session, and he does 
not memorize any sentence he will say* To review* then, each learner 
prepares for a Terminal Performance session by selecting a subject 
to talk about that he feels qualified to answer questions on, and by 
deciding upon at least four minutes of information that he will 
develop or elaborate up<m before he replies to questions* 

Mow complete Statements Eleven, Twelve and thirteen on ycur I^sponse 
Form* Runber Eleven* The learner prepares for each Terminal Performance 
session by selecting a subject to talk about that he feels able to 
AM8HBR — A*M^*V»E-&, to answer questions about* Humber Twelve* The 
learner prepares for eadi Tenninal Performance session by deciding upon 
o 

ERIC 
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at least I?(RJE •wp-o-U-R-- jtour minutes of iiiforination that he will 
develop or elaborate on before he answers questions, Nuniber fiilrteen. 
The learner does NO? nenorise his infonmtioii or bring notes on hla 
Infarmation to aqy Texminal Perfoznnuice session* 

Jn the Te r m inal Performance Program one task of the learner in 
the 8peaker*s Role is to npiintain variety in diction ao that his 
Evialuators very seldom have to revise the information he develops or 

provides. When the Evaluators ladk confidence because of his dictian* 

•» , 

I • « 

and signal him to revise* th e n his other tadc is to revise ->• not repeat* 
but revise — by substituting, sunmarii^ng, or elaborating to satisfy 
his evaluators. 

Now complete 8tat&^t Number Fourteen on your Response Form, The 
two tasks of the learner In the Speaker*s Role in a Terminal Perfbtrwuxse 
aession are (1) to maintain little need the Evaluators to REVISE 
what he says, and to revise when he Is 8i@uQ.ed to do so in ways lhat 
produce Evaluator SATISFACTION, 

This concludes l^rt I of Terminal RcQe Program, Program Six, If 
this tape is on 8 reel and Qot a cartridge, please rewind the tape 
before going on to Ppogrsn Six, Vmt II^ Thaiik you, 

Px>grem Six, Part II« Ifiien a speaker provides Evaluators with 
information, the jBvaluators must act upon that information or decide 
on the basis of that information in ways tif '-t affect themselves and 
others. And they must act and decide with confidence. Hence, 

Evocators tend to judge the speaker who provides them with information 
very mudb as they would judge someone they had hired or would hlrfc 
who would give them such information. Hence, the learner in the role 
of Evaluator is in the role of 2 person idio must make rather important 
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decisions that affect others based on In&rsatiim he receives from 
liiat Speaker* He,| titerefore^ has soine abilil^ to accept or reject 
this infonnation* Hence* he has* in effect^ some ability to accept 
or reject the i^soo ^ gives him this inforniotlon. Hence, an 
Bvalnator has, in effect,, a vt&s of the person who gives him ixtforiiiation 
very much the same view that a. person has who. is interviewing sonseane 
for a job or for a promotion* 

Evaluator laGic-of?confidence, then, is diff^ent f^?oin Listener 
lack-of-confldence« Listeners require confidence in Information they 
receive from a Speaker because they will act on that information in 
ways that affect that Speaker. Evaluators require confidence in 
infonnation they receive fi?om a Speaker hecause they will, act on that 
information in ways that aj^ect persons other than that Speaker, 

How complete Statement »vnba? Fifteen on your Eesponae Form, A 
higtener must act upon information he receives from a Speaker in ways 
that affect that peaker; an Evaluator must act upon information he 
receives foom a Speaker in ways that may not affect that speaker, but 
they must affect OTHERS* 

Hence, the learner In the gvaluator^s role is judging the speaker's 
flow of Information in temns of whelher he is willing to affect others 
on tile basis of the information he receives* 

^16 way of saying this is that the Evaluator evaluates & Speaker 
as if he is considering hiring that Speaker on promoting him so that 
he would be in <^>arge .of persons or in charge of more persons* a 

learner in the role of li:tetener says urn,” he means, "Say again* 

I don’t get it yeto" Sflien a learner in the role of Evaluator says, 

"HM’ un," this means "Say differently; I don’t buy it yet*" Moreover, 



a listener is not very fpee to ask questions and he listens to 

1 
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understand the speaker ratiier than to lead him In certain iiaya* The 

B^n^4iator» having greater riakst is mere free in aetking guestions* 

» 

Hencei He does not merely listen to understand but he asks questions 
to increase his underctanding on certain matters related to the 
Speaker*8 subject that the Speaker perhaps would not have rais^ on 
his owi« Hence» Evaluators listen in such a way that» while liiey 
listen* they considra ^eations that tiiey ^t to adc the Speaks, 

How ooopleta Statement Sixteen and Seventeen on your Response Foonn. 
Humber Sixteen* The three tasks of the learners in the Evaluator's 
Role in a Terminal Re rf dflrta an ce session are: (1) to evaluate the Speak^'s 
HZRABZtilTf and PRflMCflCVBICrlTT* (2) to signal the Speidcer whpn oh any 
sentence lacdcMifKauifidehce in his ability to achieve tiiese goal ff 
occurs; and (3) to consider questions he vili adk later, Huniier 
Seventeen. When an Evaluator si^rals laok^of-ctmfldence In the Speaker's 
hirabllity and promotabmty on any sentence by sayixig* urn*'* the 
Speaker will REVISE, He does not REPEAT the sentence he has Just said. 
Evaluators do not a^ all kinds of questions. They do not faring 
up new subjects liie way interviewers do, And Uiey do not usually 
ask questions that can, be answered ”yes** or ”xioV" They toid to ask 
questions in such a way that the speaker must ^oiuid upon the in^ 
fomatloQ he has developed, 

Itor example* th^ iwiuld tend to ask "Why dp you like such«»and«8udi?" 
rather than *2o you lilce such-and-such?" They would tend to ask* 

^ yott think you learned fton that?" rather than* "Bo you thihk 
you learned anything from that?” They would probably ask* "How are 
these things different and how are they alike?" rather than these 
things different?" 
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Mow canplete Statement Kfmnber Eig^een» Evaluatoirs aek questions 
that lead Speakers to EXPAIO) upon the Infonnatlon they have developed. 

Now let us turn our attention to the last specific objective of 
•tills program which refers to the way any Teiminal Perfermance session 
Is run, 

Zh Shy Terminal Performance sesalon there la one speakezT and two 
Evaluators. The •two Evaluators sit side by side. . On a table between 
the *two SvalUB^tors is. the •twonninute and session timer* 

tiie tifo Eyolua^tors face tiie Speaker* One of the evaluators resets 
bo'th •the •two*minu^te and session timer* Then the Speaker begins to 
supply his four minutes of information* Either one or both of the . 
Evaluators may say» um*" on any sentence •the speaker says* When 
that happens* the Evaluator who says* "Hi* umi^ resets •the two«mfoute, 
timer at -the moment he spyst uia*” 

Now complete S^tatements Nineteen and twenty on your Response Farm^ 
Nunher Nineteen* Both Eval*mtcrs sit side by aide facing the spanker* 
end between the two Evaluators is the Tll^* Number twenty^ time 
ei-tiier Evaluator says* ”HM* urn*** that Evaluator RESETS the tvo-^ninute 
•timi^* 

When either Evaluator says, ”HM» urn," on iaiy sentence, the S peaker 
revises that sentence* He does not repeat it* On that revision either 
Evaluctor, and not necessarily the same Evaluator* may say, ^HM* um»** 
The .Speaker may therefore revise one sentence several f’Tieso When a 
revision prodtices confidence in botii Evaluators* neither one of tiiem 
says, **HM* um*^ Theyjdo not nod* They do not say, ”um HM*#" The 
speaker knows by ^elr tQt signaling ladc« .of<>eonfldenpc that he has 
produced a revision of tiiat sentence which satisfies both Evaluators* 
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N6w oonplete Statement Kund)6r lWenty«one. Vflien A SpetOcer^e revision 
of a sentence produces confidence in both of his EvaXuator8» NEITHER 
EvaXuator sa3^ unu** Hence^ "HM* uroP is a signal for the Speaker 
to go badk and revise* go u«" is a signal for the Speaker to 
develop bis four minutes of information fhrtiher* 

As the Speaker cimtiimes to develop his informationt if the two* 
minute timer llg^t goes out, it means that neither Evaluator has 
said« ’*HM* uo^ in the previous two minutes* This is a signal to the 
SpecOcer that he has conq^leted his first assignment* He has con^leted 
his developing of his subjject* He is now ready for his second ' 
assignment in whidi his Evaluators ask him questions* 

Now complete Statements Twenty ••two and Twenty- three on your 
Reaponse EoinB* Number Tsmuty-tiio* When neither Evaluator says^ 

«*HM* uaP* to the Speaker in a TNO-minute period^ the Speaker has 
completed bis developing assignment* Ikmiber Twenty-three* When the 
developing assignment is completed in any Terminal Performance session, 
the first (pSSnONXNG assignment begins* 

The one Evaluator of the two who has a lower Itesming System 
Nunher begins the questioning* He asks the Speaker any question that 
leads the Speaker to expand upon the information that he developed 
in his first assignment* He does not bring up any other subject* 

Now complete Statement Nunher Twenty-four* Ihe first questions 
are asked by the Evaluator with the LOWER Learning System Number* 

The first Bvalustor^ the one ihose Learning System Number is the 
lower» resets the twowsinute timer and a^dcs a question that leads the 
Speaker to expand upon the information he developed in his first 
assignment* The Speaker then begins to expand upon his developed 
information to reply to the question* Cn any sentence said by the 
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Speaker Svsl^tcr say sey^ ’’HM* aa’* to signal lack«>of-<MKafldence 

as before* And^ when either of the Evaluators 8ays» **HM* uai„‘” that 
B valuator resets the tw3«siliiute tiaero Eaoh time the speaker conpletes 
his reply to the first Evaluator*s question^ the first Evaluator aaka 
another question* Zhe second Evaluator does not ask any questions 
during this second Assignments but he n»y say ”HM* um” at any time 
while the Speaker replies to the other Evaluator*8 questions* 

When nel^er Evaluator says, "HM* vatf* In any two-mjEnute period, 
the first Questioning Assignment Is cos^leted* 

Mow complete Statements ZWenty«flve and IWenty-slx on your Response 
Form* Mimber Tw^tyf»flve* When MEZXHER Evaluator says urn” on 
any of the Speaker’s replies to any of the first Evaluator’s 
questions In any tiro«iiilimte period, the second Evaluator RESETS tite 
twoHoinute timer and begins his questioning* Mumber tWenty»slx* The 
twowslnute timer Is reset each time an Evaluator says ”HM’ urn** and to 
begin the DEVEL0PIM6 assignment and each QUESTIGMIMG assignnent* . 

The second Evaluator may asks questions that lead the Sp^Bker to 
expand upon the lnfo(cmation he developed or to expand upon his replies 
to the first Evaluator’s questions* 

When the speaker replies to questions the second BAmluator^ 
again either gvaluator may say ”HM’ um” on any speaker sentezxse, and 
that Evaluator resets the two»minute tln^* 

When the Speaker manages replies to the secoxid Evaluator’s questions 
to idilch neither Evaluator signals **HM’ um” In any two*»mlnute period, 
the timer light will go out* This means that the Speaker has con^leted 
his Second Qiestloning Assignment* 
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the third and fined questioning assignment liien begins* On this 
assignment^ after the twp«m£nute timer is reset by one of the 
BvaluatorSf either of the two Evaluators can a^ questions of the 
speaker that are related In any way to the information the Speaker 
has developed or expanded* 

Bi ^8 ^hird Questioning Assignment, as in Idie first twq, either 
Evailuator can say^ "IW* latf* and reset liie twormlnute tim^r* Aikl the 
Speaker completes tills ^st assignment when neither Evaluator signals 
"HM* urn’' to any of his. replies in any tworsiinute period. 

Hence, the TeminBl Performance Program is conipleted by the 
leamer«as*Speaker when he completes four assignments. ®iey are 

t » 

the developing assignn^t and the three questioning assignments in 
which he first replies to each Evaluator separately, and finally 
when he replies to both of them at once. 

Half complete Statenn^ta XWenty-seven and iWenty-eight. Nii^er 

Baenty-seven. ISun neititim? Evaluator says, urn" to any of the 

^ • 

Speaker's replies to liie second Evaliiator^s creations in any two* 
minute period, the timer is reset and BOTH Byalusktors begin their 
questioning. Ember 1Wen^*eis^t. the teriidiiBl Performance Pvogvm 
consists of one DEVBWPlj^ asslgomeat end three QUESTIONING assignronts. 
At this time let*s listen to a learner in a terminal Perftnnimnce 
session as he develops material on the subject of the restriction of 
performers in telcvlaiqn. (3 minutes of his speech) 

the lesm€r*»a8>^peaker you just heard wss on his develo,.iing 
j&ssignment. He still has the three questioning assignments to conplete 
before he cotnpletes the terminal Perfonaance Program. 
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When the learner <-88-^ Sjoeidcer cnn^letes the Tenninal Performance 
Prostram, he reports to the Iiesming System superviaor who ifill schedule 
him for a Po8t«*Sy8tem Interview and for termliuil Evaluations Jn the 
mroijnal Evaluation he will leave the I>eamlng System if he has 
completed all criteria pf both delivery and diction^ If he is in 
need of 8ome farther worlc In diction he wm complete the four 
asaignmente in the Terminal Performance Program again* If he is in 
need of some further worlk in delivery* he will complete tine six 
assignments in the Performance Program agaiiSo 

Now turn to the Checkout of Brogrem Six? Complete each blank on 
the Checkout after you turn off tills nac^e^ Then turn the tape on 
again. Do this now« 

Welcome back. The words you should have filled in are; in 
Number I, inforaMition : in Nurab^ 2» substitutim^ ^ sunsiHarizi^ ^ and 
elaborating (in any order) and satisfaotion t in Nimher 3* revise and 
qitisfaotiiai ; in Number 4, hirabilitv and promotabilitv (in either 
order) ; in Nunher 5* expand : in Number 6* developing and omeatinnino 
(in that rrder). 

This completes the Terminal Program. You are new r^dy to report 
to the Learning System Supervisor who will schedule you for a 
Tenninal Performaiice session. If your tape is on a reel and not a 
cartridge* will you please rewind the tape before you turn off this 
machine. Thank you. 



